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PREFACE
"WE CAN MAKE 1T WORK"

Wait a minute! Something isn't working! HWe know that what we're
teaching is important. We know that English, math, science, and
social studies classes present information vital to the personal .
and social development of our students, So why are so many of them
dropping out? My are we spending so much time dealing With
discipline problems, truancy, apathy, hostility, and downright
rebellion? Why are we forced to spend so much time judging,
bullying, menipulating, and simply attempting to survive?

Something isn't working! Perhaps it's time to call a temporary
truce and seriously consider what we already know about learning.
We know that learning operates in three areas: the psychomotor,
the cognitive, and the affective. The psychomotor involves the
neuromuscular skills, ability, action, control, and coordination.
The cognitive is concerned with the intellectual, thinking aspect
of learning. The affective refers to the feeling or emotional
aspect - how we feel about wanting to Tearn, how we feel as we
Jearn, and how we feel after we have learned.

The division of the Tearning process into three areas, or domains,
nas been useful for description and analysis. Unfortunately,

- we have been tempted to view these three domains of learning as
distinct and even mutually exclusive, Traditionally, educators

have chosen to assume primary responsibility for cognitive learning,
sone responsibility for the psychomotor as it paralleled or supported
cognitive activities, and 1ittle or no responsibility for the
affective. The result has been a fragmentation of the learning
process with a subsequent loss in all aress.

The primary purpose of education has been perceived as the passing

on of data. We have been disposed to say that what you'think about

the data is important, but how you feel about the data is irrelevant,
Facts are facts. Two times two is four, Tike it or Tump it. The
implicit assumption seems to have been that since the facts are
important, the student would automatically recognize their value

and relevance, develop a positive aifect for them, and use them

for his personal development.

We have been reluctant to deal directly with affect. There seems
to be the implication of tampering with the student's personality,
of invading his privacy, and of encouraging egocentricity, irrespon-
sibility, and irrationality, Further, we are not psychologists
trained to diagnose individual needs; and group situations where
the primary content is the individual's personality is customarily
called a therapy session, not a classroom activity.

But something isn't working. Is there a meaningful middle ground
between intellectual dogmatism and personality therapy in the
“classroom? Can the educator in the public schools deal appropriately

and effectively in the affective domain without compromising the
cognitive? What are the specific goals for affective education?

Student needs as they relate to learning gre not difficult to
discover. The responses of students, parents, and professional
educators to the state-wide needs assessment survey made €or the
purposes of accountability identified and prioritized responsibility
for the student's development in the affective domain as follows:
(1) a positive self-concept, (2) a feeling of self-esteem,(3) self-
discipline and the ability to work on one's own, and (4) attitudes
of respect for the worth and dignity of others,

We can do it. Working toward these goals is well within the
competence of every classroom teacher, Further, the discussion of

the relationship among the affective, cognitive, and the psychomotorr cn.cone

presented under the heading, "Thearetical Framework" in this guide
supports the idea that the three domains of Tearning are complenentary
and nutually supportive. Our question then is not, "Can we deal

with the affective without compromising the cognitive," but rather,
"Can we even deal with the cognitive if we compromise the affective?”

Can it be that whatever isn't working in our public schools is the
result of an inbalance among the affective, the cognitive, and the
psychomotor? If it is, then it s not only for the students who
are dropping out, tuning out, and rebelling that the balance must
be restored. Most of us would agree that all students are entitled
to the best earning experiences we can provide - and the best
Jearning experiences are those in which the affective element is

planned,

But where do we start? The following pages are presented as a
resource for educators interested in exploring the idea of affective
education and in fomulating their own strategies for fuller, more
meaningful learning experiences in their classrooms.

ot A A A T T

" This quide dos mot put it a1l together, but it does present a great

many pieces:
a learning model,

over 35 suggested classroom procedures for improving the
affective climate,

about 40 classroom activities with stated objectives and
clearly described procedures,

a number of specific suggestions for integrating the affective
in subject matter areas with a complete sample lesson plan,

a list of suggested activities and readings for promoting your
personal awareness and self-actualization,

2 complete model for planning professional development that
suggests and describes over 50 activities,

20 complete, ready-to-use instruments for assessing affect,
an extensive Jist of easily obtainable resource materials.



When we combine these pieces with our own resources, experience,
and professional training, putting it all together will be no
problem. And we can make it work. After all, learning and
teaching are two of the the things we do best.
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CHAPTER 1
THEORETICAL FRAMEWORK

A Basic Assumption

It is obvious from even a brief consideration of the threa domains
of Tearning that they do not operate in isolation. To feel, for
exanple, we must have feelings about something, We have feelings
about what we do or what is done to us (the psychomotor), about
what we think or what we are asked to think about (the cognitive),
and even about what we feel or what others feel (the affective)

I know What [ Like

If an event is pleasant, enjoyable, or rewarding, we develop
positive attitudes toward it, If it is painful or unpleasant, we
develop negative attitudes; and in the future, we tend to dislike,
avoid, or reject whatever was associated with the event. If the
event means 1ittle or nothing to us, it is neither positive nor
negative and acquires neither an attractive nor an adversive
quality.

The'graph below illustrates the relationships among positive~
negative and high-low affect. On the horizontal dimension we
‘have Positive/attraction at one end, Indifference in the middle,
- and lieqative/Aversion at the opposite end, On the vertical
dimension we have Central to Self or Meaningful at the top and
Unimportant or Meaningless at the bottom.

Pasitive/ Neutral/ Negative/
Attraction Indifference Aversion
| Strong Weak | Weak Strong
r —
> T :
v
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"2
-
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Figure 1. Two' Dinensions of ‘Experience, by Albert Wight, "Toward
¢ Definition 9f Affect in Education," Occasional Paper, p. 3.

—

The relationship between the two dimensions is shown by a curved
line representing experience, If an event has no meaning or
importance for us, our reaction is Tikely to be ong of indifference,
neither positive nor negative, and little if any of the event will
be recorded on our brain cells as experience, If an event is
gither positive or negative, it becomes meaningful. As something
takes on meaning for us, our reaction moves up the vertical scale,
following the curve to the left or to the right depending on
whether the event is positive (pleasant, enjoyable, rewarding,
exciting, challenging, etc.) or negative (unpleasant, punishing,
threatening, anxiety-producing, etc). These meaningful events are
recorded as experience,

Our experience, then, becomes more than a series of events, Expe-
rience as it i recorded on our brain's cells is the event as it
related, or was meaningful, to us, We think and feel about what
happens to us, each in our own special way. It is this thinking
and feeling that is recorded as experience. This experience then
becomes the basis for evaluating future events.

1 Know What 1 Know

On the basis of our unique experience, we draw a great many con-
clusions about who we are (self-concept) and how we relate to other
people, ideas, and things (our view of the world and how it oper-
ates). We tend to seek out situations which reinforce and validate
our experience. [f we cannot choose the new encounter, we tend to
abstract, interpret, ignore, and reject parts of the new situation
in an effort to achieve a consistency with what we already know,

or more precisely, what we already feel to be true. The chart below
iTlustrates this cycle of experience, -

I was taught how to

feel about myself by

experiences, family,

friends, society, etc.,
50

]
I feel & certain

way about myself
and }

lead to consequences
that may reinforce
the way 1 feel about
myself and others.

| see the world
in terms of that
feeling and

1 respond to the world
that | see in ways that

Figure 2. Geraid-Weinsteian and Mario D. Fantini (eds,),"Toward
Humanistic Education: A Curriculum of Affect” (New fork: Praeger

Publishers for the Ford Foundation, 1970}, p. 67.
1
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The cycle is automatic and self-perpetuating. The challenge for
educators is to introduce new experience that can alter "how I
feel about myself" if that feeling is negative or reinforces
failure and restricted behavior choices. If "how I feel about
myself" is neutral or positive, we must introduce experience that
supports and reinforces this self-concept. Above all, we must
understand that "how I feel about myself" is the filter through
which all experience must pass and that unless we devote our
attention to improving and supporting positite self-concepts in
our students, we are severely limiting our effectiveness as
educators.

Through A Glass Darkly - Or Brightly

Since "how I feel about myself" determines what we perceive and
subsequently what we are able to learn, the following objectives
for affective education become more than remote ideals; they are
virtually prerequisites to learning of any kind--cognitive,
psychomotor, or affective.

1. To establish a climate conducive to personal growth
and interpersonal interaction involving both student/
student and student/teacher.

2. To provide experiences which will foster the growth
of student's self-image and self-concept.

3. To heighten the student's awareness of himself and his
relationship to his social and physical enviromment.

4. To give students skill training in active listening,
creative thinking, and honest cxpression of thoughts and
feelings.

5. To assist students in developing decision-making skills.

Let's state these objectives in another way. They tell the
student, "You are worth my attention and the attention of others;
you are someone important; you can deal effectively with others
and the world you live in; you can understand others, figure
things out, and say things worth Tistening to; and you can make
important decisions." How would you be likely to participate

in a group that made you feel that way? A

The affective element in learning is always operative; students
will always havé feelings about what happens to them in the
classroom, and these feelings will always determine to a great

extent what they learn, or in other words, what they record as
experience.

12



CHAPTER 11
THE AFFECTIVE ECUCATOR

That's Just the Way | Am

[lost successful educators already possess the persond! qualities
necessary to promote strong, positive affect. Why not benin this
chapter by taking a few minutes to consider these quatities and
to rate yourself?

PERSOIAL GRONTH INVENTORY: |
by John U'Brien, NASC Leadership Conference Staff 1efder, |
1365)

1, Self Understanaing
01 7 3 4 5 & 1 B ¢

S
I'm pratty | Kngy myself
vague cOMPlgtely

2, Self Estemn - Am 1 a worttwhile person to me?

o 1 2 3 4 5 6 1 8 9
[ don't think of [ Valye my-
ayself as being 2 self highly
worthwnile person

3, Self-Confidence - How sure of myself am [?
0 1 2 3 4 5

fot at all
sure of myself

1 8 9

—— S

GeNrally very
sure of myself

4, aiving Love - How wani ¢ person am I?
0 1 2 3 4 5 6 1 B 4§

— g
['ma cold fish ['M upysually
wa" and
af feetionate
5. Accepting Love - How do | react when scmeone oxteNds warmth
to me?
0 1 2 3 4 5 5 1 8 9

N an N
| e affec-
t10n hignly

| get uneasy

lJohn 0'brien, NASC Leadership Conference Staff Mgaber, (1964-
1968). Reprinted fron Onio Association of Student Coucils'
Student Council Compass (pemission to reprint granted),

11,

13
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. Physical Energy

Openness ~ How honest am | with others about by own feelings?
0o 1 2 3 4 5 6 1 8B 9

| reveal very I reveal everys
11ttle thing about mySelf

."Tendéhcy“tb Trust Others - How much do I believe in other o

people?
1 2 3 4 5 6 1 8§ 9
- at all Completely
a¢e 0T Mind
o1 2 3 4 5 6 8 9
I'm restless and I'm at peace With
dissatisfied mysel§ and the

world

Level of Aspiration - How much do T want to”achieve?
0 1 2 3 4 5 & 1 8 9

Not a lot A tremendoys
amount

5 6 1 8 9

I always have
pep and enerdy

0 1 2 3 4
[ tire easily

Vorgatility - How flexible am I?
v 1 2 3 4 5 6 1 8 9

I can do only @ I can do many
few things well things wel)

. Inventiveness - How many new ideas do I get and support?

01 2 3 4 5 6 1 & 38

[ Tike to keep | want to change
things as they are everyying

Expressing Anger - What do 1 do when | get mad?
0 ' 2 3 4 5 & 7 & 8§

I express [ bottle it
up inside

it openly

Receiving Hostility
0 1 2 3 4 5 & 1 8 9
[t paralyzes me It stimulates me

14



wAwmﬁUmMMMWHMWmmmww kho Am I?
0o 1 2 3 4 5 6 1 8 9 Questions Tike "Who am 17," "What am I doing here?," and "Who are
T T 1l , :
Very Tittle ability freat ability all those other people?" wera once thought appropriate only to

Romantic poets and victims of ammesia. We have come to realize,
_however, that such questions are important to everyone in his
development toward self actualization,

to Tisten to listen

16, Clarity in Expressing My Thoughts

0 1 2 3 4 5 6 1 8 9§ when we speak of a affective educator, we are speakiry primarity
) B of one who 75 well on his way to self-actualization. The following
~visa1ist of materials and activities that can help you-toward your i e
Jn self-actualization and toward your professional development as
an affective educator. Choose the ones that seem most appropriate
or most interesting to you. A word of caution: these may be

o Umpretty Vague L LD USRI
clear

17, Reaction to Comments or Evaluations of What ! Do

0 1 2 3 4 5 6 1 8 9 habit forming, Most people have trouble doing just one.
I ignore then . "ﬂ%pem when You're Alone
Study I'm OK; You're OK by Thomas A. Harris, This book gives a
18. Tolerance of Differences in Others basic introduction to transactional analysis. For deeper reading
) in the same area, try Principles of Group Treatment by Eric Berne.
0 1 2 3 4 5 & i .
Very low Great ability Read Born to Win by Murie] James and Dorothy Jongeward. The
tolerance to accept exercises after each chapter are particularly helpful for individual
differences study.
19, Interest in Learning Read Between Teacher and Child by Haim Ginott. You will probably
want to practice with the children you teach the type of responses
0 ! 2 3 4 5 6 1 8 9 )
S — : Ginott suggests.
Not much Very actively
interested Read Opening: A Primer for Self-Actualization by Bob Samples and
Bob Woniford, This book is well illustrated and reads easily and
20, Independence . qM@kammmewnmumummWMMMth
0 1 2 3 4 5 § 1 8 9 subject.
Very little Very indepen- Read When Teachers Face Themselves by Arthur T. Jersild. This book
dent is designed to Relp the educator recognize and deal honestly with
_ ' anxiety, loneliness, 1ife meaning, sex, hostility, and compassion.
21. Vision of tne Future The questionnaires included in the book may help you to analyze
001 2 3 4 5 § 1 8 39 your own needs.
I think mainly | Took to and Read Learning Together: How to Foster (reativity, Self-Fulfillment,
of the present plan for the and Soclal Mwareness in Today's Students and Teachers by Eiizabeth
future Honroe Drews. Compare your teaching with the three types of

teachers she describes.
How'd You Do?

Remember, nobady's perfect--not even educators--so don't be too
hard on yourself if you discovered some weakness you had not
previously considered. The fact that you were able to recognize
qm;thMmﬂwwbeaﬂmmiMhuanuywcmiwmw
in these areas 1f you decide improvement is desirable. You will
find several othEryinstruments gor assessing your effectiveness If You Can Get a Group Together

a5 an affective educator in the meaSurgment and evaluation chapter Use any of the books or activities suggested above for individual
of this quide. development.

Read Human Relations Development by George M. Gazda. This book

is invaluable to those wishing to increase their own ability to
respond with nonpossesive warmth, accurate empathy, and genuineness.
fontains rating scales for self-evaluation and exercises.




O

ERIC

Aruitoxt provided by Eic:

Use any of the activities listed in the student section of this
guide. Good affective education exercises may be adapted to any
age level by changing the situations or guestions.

Use the book Reality Games: Games People Should Play by Saville

-~g3: ~and’ Sandra Hotlander for-an-ongoing system of staff development...

No trained leader is necessary.

Join a consciousness-raising or self-awarenesc group at your church
or other group in your community.

Choose one of the books from the resource iist that meets the needs
of your group. Many of the resources have s2quenced activities
and exercises designed to promote group grow.h.

And 1f You Really Want To Plan A Program

The many fine suggestions and activities described in "A Model
for Professional Development Planning," Chapter 5 of this guide,
are sure to help you succeed.




CHAPTER 111 II. Planning and Preparation

A. Daily plans built on success-oriented tasks ~ commends

OEVELOPING A POSITIVE AFFECTIVE CLIMATE effort and gives praise,

B. Texts supplemented by teacher's and pupil's experiences.
I have come to 2 fr1ghten1ng conclusion. .
1 am_the decisive element.in_the_classroam.. . . “rM_EV‘de“EEWET_P?E‘T_EEFPr‘b”F‘°" in p1ann1ng e
It is my personal approach that creates the climate. D. Planned, well-organized select1on and preparat1on and
It is my daily mood that makes the weather, readiness of @ wide variety of materials,
As a teacher I possess tremendous power to make a child's
life miserable or joyous. 111, Involvement of Pupils in a Variety of Learning Experiences

I can humiliate or humor, hurt or heal.
In all situations it is my response that decides whether
3 crisis will be escalated or de-escalated, and a child

A. Provides a variety of appropriate learning opportunities
based on individual needs of students.

fumanized or dehumanized. B. Pupils given opportunities to plan and manage the affairs
by Haim Ginott of classroom,
4 . s
Fair and Mild C. Encouragement of open and hones* discussion.

D. Motivation by work being made interesting and important

The prevailing attitudes of a group toward itself, its individual to pupils. Help given willingly,

members, and its tasks establish the affective enviromment or
¢limate in which the group operates. The climate of ‘the school or . e . .
of the individual classroom is Targely dependent on the Teader. I, Physical Envifoment T

A, Pupils and teacher maintain a 1earning environment that

How's The Climate Where You Are? is attractive, colorful, and clean

The following is an outline of indicators that will help you consider Efficient planning for handling of supplies.

the affective climate in your school or classroon. Khen you really : PRRTENY ‘ .
get down to the business of asseSS1ng the affective climate, you ?gtﬁggave zicphys1.dl well-being of puptls, such as heating,
will find many useful instruments in the measurement and eva]uat1on gnting, €.
section of this quide,

T oo

Indicators of a Low Affective Climate

INDICATORS OF THE QUALITY OF AFFECTIVE TEACHING . Provisions for Meeting Individual Needs

Indicator of a High Affective Climate ' A Assigments unifom for all,

B. Pupil-teacher relations are very fomal.
C. Pupil-teacher conferences for disciplinary reasons only.

I, Provisions for Meeting Individual Needs
A, Assignments are varied and favorable expectations are

exhibited for individuals. D. Responds carelessly or not at all.

B, Development of friendly, personalized pupil-teacher E. Lack of order, Problems handled with inconsistency,
relations. Teniency, and harshness.

C. Rapport established for effective pupil-teacher conferences F. Unable to foresee and resolve difficulties.

to meat a variety of needs.
D. Gives thoughtful feedback imediately to student responses.

E. Maintains classroom atmosphere that is conducive to Jearn-
ing and disruptions are handled promptly and with consis- I1. Planning and Preparation

tency in a dighified and positive mamer. A, Unrelated day-by-day tasks. Does not commend pupils.
F. Potential difficulties are prevented by foresight. Mo variety. Uses texts orly

B
0. Maintains effective relationship with parents. C. No contribution of pupils in planning
H. Positive regard for individual students, D. Necessary materials lacking

6. Lack of communication with parents.
H. Disregard for individuals.

19




111, Involvement of Pupils in a Variety of Learning Experiences
A. One type of experience for all pupils
B. Total direction from teacher.
C. Statement of students' opinions not encouraged.

grudgingly.

IV, Physical Environment
A. Cluttered, unorganized, unkempt room.
B, Mo plans fro proper use of materials.
(. Inattentive to physical needs of pupils.

Everybody Complains About the Weather

Everybody complains about the weather, but you can do something
abet it in four mportant areas: self-concept, awareness and
accatance of others, values, and responsibility. (A note to
adninistrators: Substitute "principal" for "teacher" and
"teacher" for "student" as you read--you'll get two ideas for
the price of one.)

Area 1: Self-Concept

Many students arrive in @ classroom with a background of experience
that has caused them to nave Tow opinions of their own self-worth.
The teachers can provide many specific experiences for these
students as well as building positive images by the way in which
they respond to these students as people.

Reinforce positive behavior by using statements such as "I like
the way __ did___ today," rather than "Your group didn't do
well,"

Seek out strengths of each student, Share thiese strengths by
putting up a "What 1 Do Best" bulletin board.

Listen for and respond to feelings, rather than content. "“Al
the boys choose their friends to play bail, They never choose
us." "You feel Teft out" or "You would 1ike to be incluzed"
is a more valid response to feelings than, "That's not sz* or
"Why don't you go ask them to let you play?"

Grade papers with positive marks rather than negative. Mark
nunber right rather than number wrong, Red pencil outstznding
parts, rather than poor.

Give constructive criticism in 2 positive manner, Saying "Your
handwriting was excellent on this paper. Next time let's work
on spelling" is more apt to be heard than "You misspelled nine
words,"

TN "Production by threats and criticisnsonly. Help given T

Give realistic praise. Saying "Your erasing the board was a real
help to me today" is more apt to be believed than "You are such an
angel" when the child knows he really isn't an angel.

Help students to set realistic goals that will lead to success.
Allowing the students to work only five problems on a math page
will give the teacheran idea as to the child's abiTity to under-
stand the problem, while at the same time providing a boost to the
child who works slowly.

Provide students with choices such as "Which of these activities
do you want to do to help you reach this goal" or "These things
nust be completed today (or by Friday). You mav <o them in the
order you wish," or "Do you want to work alon-" Witha *

In a group?"

Provide activities tur individual students at which they can succeed.
Constant failure or easy success in a textbook that is on grade
level may lead to frustration and a lowered self-concept or to
boredom while activities on a level appropriate to the students can
lead to success, a positive self-image, or a needed challenge.

Refer to students by name. (Use name activities from student
activities section.)

Area 11: Awareness and Acceptance of Others

The way in which a classroom is managed can decide to a large extent
whether or not the students will relate to each other with coopera-
tion or competition, acceptance or rejection, warm regard or
hostility. The following activities are designed to create a
climate conducive to students becoming aware of and acceptance of
others.

Allow students to be involved in making rules. Be fair and consis-
tent in enforcement.

Encourage children to compete against themselves rather than each
other. A student can feel good about doing better this time than
he did before, while he may never achieve what the most talented
are able to achieve.

Identify problems and provide time for students to work on problem
solving, Ignoring a probiem or handling it in an authoritarian
manner is not conducive to student development.

Trust students to becone involved in knowing what and how they learn
by allowing them to check their own papers, to know when they need
to leave the room to use the restroom, or go to the library, etc.

Be flexible &nough in scheduling to allow for maximum use of learn-
ing opportunities. Cutting off a really interesting math session
Just as everyone is about to get the idea just because it's time

for social studies, does not allow for maximum effectiveness of time
usage.
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Provide opportunities for discussions and other activities that
provide for maximum interaction, (See student activities sections
in this guide for specific ideas.)

Use disciplinary techniques that are “»

=t, and related
to the problem.

4

~~Area-111:—Values -

Often a classroom is run according to the value structure of the
teacher with her values being imposed upon the students. In the
affective classroom, the values of all are recognized, discussed,
and individuals are free to develop their own value system as 2
result.

Encourage development of ethnic pride by sharing of customs and
traditions, regarding contributions of different ethnic groups to
our culture, by recognizing ethnically refated holidays.

ATlow open discussion of different points of viéw, rather than im-
posing the teacher's or the majority's values upon another individual.

Show appreciation for the uniqueness of each individual by accepting
students' responses on the part of all, By hearing others' vieds,
students have the opportunity to deepen and/or broaden their own
concepts without being put down for their original contribution.

Use the ideas presented in the student activities section for
values level questions in the different subject areas. Try to
make this a reqular part of your approach to teaching any subject.

Use content that is relevant to students' own lives so that concepts
can be tried, evaluated, and added to their repertoire of usable
ideas.

Area IV: Responsibility

In the affective classroom, students are encouraged to accept
responsibility for their own actions, learning, and behavior,

as well as their role in the effectiveness of the class or group
as a whole.

Allow students opportunities to assume responsibility for their own
actions, such as when to leave the room, If it is necessary to
limit the number of students in restrooms, library, or working

in the hallway, such things as reversible stop and go signs,

a pocket chart for names, or a sign-out sheet lets students take
responsibility for this.

Allow students to share in responsibilities of ¢lassroom management.
Students can learn to be responsible for care of equipment, cleanli-
ness, orderliness, and room arrangement. This can involve specific
tasks such as replenishing supplies, record-keeping, or accessible
arrangement of materials.

Encourage students with problams to accept responsibility for their
own involvement in those problens. Encouraging students to tell
wh-t they did to aggravate the problems, what they can do to

u. fate them, and their feelings about what they would 1ike to

se hers do can - .ot situation for growth, rather than

P’ laming" yames.

Aliow students to-plan their own-time schedules-within-a-block;-such——— —

& a day or a week, holding then accountable for completing assign-
ments by a deadline.

Allow students to plan individually or in small groups those activi-
ties they wish to complete to achieve a particular learning goal.

Encourage students to use tests as instruments for self-diagnosis
to aid them in setting reasonable and accurate academic goals for
themselves.

~ Allow students to atcept responsibility for their own behavior in

cafeteria, playground, assemblies, etc.

Trust students to make responsible decisions on a Tevel they are
capable of handling. Help them to view mistakes as learning
experiences rather than as failures.

Have students keep a "Tine Log" for a week. Design class activity
to categorize the various ways time is used. Study can be extended
by class discussion concerning values.

Provide close supervision for those students who need it in such a
way that they can maintain their dignity and not feel put down.
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CHAPTER TV
SUGGESTED CLASSRUGH ACTIVITIES

You Haven't Tried Everything tntii You've Tried These

e The-following-is-a-coldection-of suggested-classroom-activities ~--- -

designed to put strorg, positive affect to work for you and your
students. Try the ones that seem most appropriate for your class-
rooi or group. I you feel that changing an activity's content or
procedures would make it work better for you, change it. If it
works for you, it works.

The activities are organized below under the following titles:

1. Developing a Positive Self-Concept

I1. Becoming Aware of and Developing Trust in Another Individual
111 beveloping Trust within a Group

IV. Value Clarification Techaiques

V. ueveloping Opennéﬁg Toward Others' Opinions, Beliefs, and Values
VI,.. Developing Prodg;ti¥3§ﬂggg§ﬁgf Communication

V1. Oeveloping Creative Thiking Skills
VITI. Developing the Ability To Consider Alternatives and Consequences

IX. Developing Ability To Make Sound Judgments and Evaluate Criti-
cally

Y. Clarifying Values Through Subject Matter
X1, Integrating Affective Techniques: A Sample Lesson Plan

I. Developing A Positive Self-Concept
NARES

Ovjective: To develop a positive self-concept; to develop aware-
ness of others; to enable participants to become better acquainted.

Instructions: Among the most important aspects of the students'
self-images are their feelings about their names. Try one or more
of these activities to introduce students to each other.

1. Let students make name tags by writing adjectives before
their first name. Let students share names in a circle.

2, Let individuals make name tags in shapes that are meaning-
ful to them. Share the meaning of the tags in a total
qroup.

3. Have students write their names in the form of acrostics
(may be used on a name tag, or made large for display
on & bulletin board). Example: ¢ olly

0 bservant
E nergetic

4. Write on a name taq one thing of which the individual is -
proud,

5. Have participants say their names the vay:
a. HMother says it when she's angry.
b. The teacher says it when they make a mistake.
¢. The way their best friend says it.
~d—Someone-says—1t-who-Toves-them: - —

PARTY FANTASY
Objective: To develop self-awareness and awareness of others.

ImmePmqu&ﬂmmLhmmmwwm
the person you dislike the most. Act out the party situation
with participants being the persons they most dislike.
Discuss:

1. How did it feel being that person?

2. How is that person like you?

BULLETIN BOARDS

Objective: To build a positive self-image.

Instructions: Use bulletin boards to build positive self-images by:
1. Displaying pictures of all students in classroom (allow

students to take Polaroid pictures of each other),

2. Ask students to bring pictures of themselves at different
stages of 1ife (infant, beginning school, present) and
mount on bulletin board. Have others quess names that go
with each picture.

3. Make a talent board - students can display self-portraits,
collages, or other art work showing what they can do best.
STRENGTH BOMBARDMENT

Objective: To develop trust and cohesiveness among group members,
To foster a feeling of positive self-worth.

Part 1. Instructions: For groups of 6-12. Each group member takes
his turn in answering the following sequence questions. All group
members relate to the first question before proceeding to the second
question. Questions may be changed but should begin at a less
threatening level,

1. Mini-Autobiography

2. The most influential person in my life. Why?

3. Atine | felt good about something I did. Success Incident,
4, Turning point in my 1ife,



part 11, Instructions: Each group member 1§ given 8-12 small
pieces of paper that Rave an adhesive backing. (One for each
menber.) One menber of the group is designated to be bombarded
by the other group menbers. Each participant writes a positive
word or Words about the designated person on the small piece of
mmTMMWWWHMWm?mmmmmMMW
sharing the preceding questions. Each participant then approaches
the designated person, looks the person directly in the eyes,
and ‘shares what is written as he places the paper on the person's
qarment. The same procedure s followed until each participant
in the small group has been bombarded by all other group members.

LEMONS

(bjective: To enable students to recognize similarities and
individual differences,

Instructions: Give each participant one lemon (other fruit or
vegetable may be used), Ask students to study their lemons
carefully, using touch, smell, and sight. Collect all lemons.
Dump them {n a pile in the middle of the floor and ask students
to find their own lemons,

Discuss:. Did you find your own Temon? Did you not get yours
back? How did you knew? Were you sure about the Temon you

claimed? How did you feel when you found yours? How did you
feg] if someone else took yours?

SELF-CONCEPT THROUGH ART ACTIVITIES

Objective: To become more aware of oneself and others.

Instructions: Choose one of the following activities. Add some

of your own to the 1ist.

1, fach participant places a small dot on a sheet of paper
to represent birth, Withbut 1ifting the pencil, partici-
pants are to portray a series of critical incidents which
they feel represent their 1ives. Discuss meaning of
pictures in groups of two or three,

2. Using drawing materials, paints, or collage, participants
are to create advertisements for themselves.

3. Participants ave to create coat-of-arms for themselves.

4. Create a collage that answers the question “Who Am 17"
or "Who Are We?" if the participants work as a group.

5. Participants portray meaningful experiences from their
lives in four section comic strips.

6. During a series of group experiences, participants may draw
their feelings about their relationships to the group at
the end of each experience. (Use one large paper marked
into rectangles for each experience. )

17. Doesn't enjoy being the sex

7. Two persons work together on a collaborative drawing with
na verbal communication.

WHAT A T LIKE?
Objective: To develop self-awareness.

Instructions: After each of the following statements, place a
check mark in the colum that tells if the statement is a lot like
you, a 1ittle ke you, or not at all like you.

I am a person who: Aot Alittle Not at al)
likeme likeme  Tikenme

1. Likes myself

2. s afraid of being hurt by

others

3, People can trust

8, Usually says the right thing

5. Feels bad about myself

?. Is fearful of the future

8

. Dependent on others for ideas
. Wastes time

9, Usas my talents

10. Knows my feelings

11. Doesn't understand myself

12, Feels hemmed in

13, Uses time well

14, Can't hold a job

15. Trusts myself

16. Enjoys people

[ am

18. Is discouraged about life

19, Doesn't 1ike to be around
peopie h

20, Has not developed my talents

21, Often does the wrong thing

22. People 1ike to be around

23, 1Is competent on the job

24, People avoid

25. Is disinterested in community
problems

26. Enjoys work

27. Enjoys nature

28, Can control myself

29, Has troubling controlling
myself

30, Doesn't Tike myself

21



[I. Becoming Aware of and Developing
Trust in Another Individual

[NTERVIENING
(bjective: To help participants to become better acquainted.

[nstructions: Ask participants to pair off. Each person will
have a turn being the interviewer and the interviewee, The
interviewer pretends to conduct an interview for a job and asks
appropriate questions. After a specified time, the participants
trade places.

WHO ARE YOU?

Objective: To help persons becone acquainted with each other;
to become aware of anotiier person as a unique individual.

Instructions: Participants are to pair off with somecne they
Jonot know.  Couples sit back to back. Participants take a

brief time to describe themselves. Partners then sit with eyes
closed and try to visualize each other. After one minute, partners
turn and face each other. They are told to sit face to face and
look at each other and find a way to say hello without speaking.

HAME TAGS
Objective: To help persons become acquainted with each other.

Instructions: Furnish materials and ask participants to make
name tags, Tags may be made on full sheets of paper and include
the completion to such statements as "My favorite 1s )
"I most enjoy___ “WMﬁmmHMmms T Wete.

Participants are then put in snall groups to share the information
on the tags.

I11. Developing Trust Within a Group
GROUP DISCUSSION
Objective: To develop trust and cohesiveness within a group,

Instructions: Group discussions can be valuable if conducted
according to specific guidelines, but often they turn into
lectures, arguments, advice-giving sessions, or opportunities for
sermonizing on the part of one or more participants. Group
discussions are to express ideas and feelings, but not to decide
upon the "rightness" of a particular idea.

Group discussion can be facilitated by;

1. Having a purpose. The Teader should keep the group from
wandering by quiding topics back to the original purpose
of the discussion.

2. Being sensitive to the feelings of the individuals involved
Help students to clarify their responses by recognizing
similarities and differences, Accept all student response
Hany persans are reluctant to share in a group because of
previous experiences in which their views were ridiculed or
ignored,

3. Encouraging, but not forcing, participation from all.

4.wmmmmummanmmmwmumﬁw
person is saying:

(a) Waiting ten seconds before responding to any stateant
made in the discussion

(b) Requiring each participant to paraphrase the respo.se
of the person preceding him before adding his own
remarks,

5. Discussion causes of negative behavior and the feelings =t
arouses whenever this type of behavior appears in a group.

6, Establishing house rules about keeping discussions within
the group and not repeating them outside the group.

VOLUNTEERING

Objective: To aid in perceiving the relationship between behavior
and experlence with particular reference to the willingness to -
engage in behavior involving & minor risk,

Instructions: This exercise may be used effectively in groups of
ten or larger, including very large groups in an auditorium.

1. Announce: We are going to do an experimental demonstration
before the graup, for which we need five volunteers.

2. Wait, allowing silence and tension to mount. Urge, if
necessary.

3. When five hands have been raised, state: He have just
completed the exercise.

4. Discuss thoughts and feelings of those who did not volunteer.
Do this first in groups of two, then list on the board
reasons for volunteering and not volunteering. Discuss
whether the negative reasons are valid.

5. Conclude with suggestions of situations that may arise in
the next few days that involve risk.

CONSENSUS EXERCISE

Objective: To provide experience in reaching a consensus in & group.
Instructions: Each participant is given a 1ist of needs (see sample),
to rank in order of importance. After needs have been ranked by

individuals, the group is to rank the needs in order by reaching
a consensus on each one. Rules for reaching a consensus are:
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1. Approach the task on tasis.of Jo ., nit wezment of
individual positions.

2, Support only solution: withwh'™ «j wam wgres in some
way. Do not agree just toa. ¢ afidc.
3. Conflict-reducing techniques .= = -jor’ -ote, averag-

ing, or trading are to be ave = |

), View differences of opinion ¢ wg, < ;- hindrances.

LOST ON THE MOON (Sample Cuss--rsus Exez se)

You are in a space crew originally sched.:wi to reridzvous With

a mother ship on the 1ighted surface of f aogn ‘xchanical
difficulties, however, have forced your 5r 3 to x7ssh-land at a
mnmmmmmmmmwmmwrwmmmm
damaged much of the equipment aboard. <* v - depends

on reaching the mother ship, the most co 7 it svailable must
be chosen for the 200 mile trip, Listet  « nex’ page are
the 15 items left intact after landing. - ui*¥ i< to rank
then in terms of their importance to you - -» + ‘isattempt to
reach the rendezvous point. Place numbe Trie wxt important
item, number 2 by the second most import w oy @ through
number 15, the least important.

Individial ~ Group
Rank Rank
Box of matches
Food concentrate
50 feet of nylon rc
Parachute Silk
Portable heating ur
Two .45 calibre pistuls
One case dehydrated mil
Two 100-pound tanks of parean
Stellar-map (of themz.'s constellations)
Life raft
Magnetic compass
5 gallons of water
Signal flares

First aid kit containim. = —=u1t0n needles

Solar powered FM receiwr manmitter

12

LOST ON THE MOON SCORING KEY

Listed below *~a the correct rankisgs fsr the L3tz Thetoon
ftems, & With reasons for the rankings provrve.i; ' space
survival

(15) Box vf -iatches
(4) Food . micentrate
(6) 50 fec . of nylon rope

Litzle or no us 2 O agon
Lurnly daily foud remzired

ieceful in tying injured, help
in climbing

(8) Parachuze silk Shelter against sun's rays
(13) Portable heati unit

(11) Two .45 calibre p.stols

aful only if on dark side

Zuld make self-propilsion
cenices

Fxad, mixed with »ater for
d=inking

(1) Two 1:J-pound tanks of oxygen F:11s respiration requiremer

(3) Steli.rmap of the moon's O of the princif means of
constellations fnding directions
(9) Life raft (0 bottles for sekf-propulsim
across chasm, etc.

Probably no magnetized poles.
50 useless

(12) One case dehydrated milk

(14) Magnetic Compass

Replenish Toss 2y sweating
Distress call within line of

(2) 5 gallons of water
(10) Signal flares

sight
(7) First aid kit containing Dral pills or injection medicine
injection needles valuable

Distress signal transmitter,

(5) Solar-powered FM receiver
comunication with mother ship

transmitter

TINKER TOYS

Objective; To reveal individual styles of behavior and some group
dynamics such as leadership, competition, and decision-making.

Instructions: Seat groups of 10 to 12 around a table with a box
of tinker toys on the table. Ask each group to work together to
create a symbol of the menbers' expectations for the workshop or
situation in which they find themselves. Allow about 40 minutes.
When all groups have finished, ask each to give an interpretation
of its symbol.

Analyze experience by discussing the following questions:
1. Whose ideas got carried out?
2. What ideas were not carried out and why?
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. What le¢ship havicrs did you notice?

. Did anyone =i+ oft out?

. How did you tee’ if someone did not Tister, or  Jour
idea was not acxoted?

3
4. How were Z.civic 5 made!
5
b

. 1GSAW PUZILES

upjective: To identif reas o cooperation, discord, olatior.
Jomination among parti: :ants. o enable participants - see th:
value of cooperation.

.nstructions: Mix the zizces “rom three to five jigsaw puzzles
{use sinpTe puzzles the- can be rather easily worked). Put the
rined puzzle pieces int: small paper bags, approximately one for
pach participant (one ¢ two articipants may be left without a
vag, but there must be -0 bags Teft over). Instruct participants
to cump out the content: of their bags on the desks or tehles at
the same time. Give no other instructions. After a Faw “utile
attempts at working their own pieces, participants will ciscover
that they will have to pool pieces in order to work a puzzle.

After a1l puzzles are worked, discuss:

L. Who took the leadership in beginning to share nieces?

2. MWere there any individuals who refused to share? What
happened?

3. How did you feel if you did not 32t a bag?
4. Did anyone share with those whe 3id not get a bag?

5. Were 3 few indiv:duals trying tc coninate the group and
tell everyone efse what to do?

6. How did you fee: when you had to give some of your puzzle
piztes to someons else?

7. MWnrch puzzle was completed first? Why do you think that
hazpened?

8. Were any puzzles not completed? HWhy?
AIRPLANE CONTEST

dujective: To identify roles played by different members in a
group,

Irstructions: Each group will have 15 minutes <o comstruct a paper
airplane. Groups must use the papzr provided, tut may add any
other materials they wish. Planes will be judged for:

1. Rirworthiness - which slane stayed in t= air the longest?

2. Accuracy - which plane -ould accurately hit 2 tarqet from
ten feet away?

3. Design - which pine had the most original design

Each group should heve @ observer. The observer will czose one
person within that e=ou: *o watch during the constructio of the
plane. Roles playe: . e group members will ta discuszed at the
conclusion of the cee»-  Some possible categeries inta which
group members may fz-

1. The follower

The medigtor

The coordinzzor

The traveler

The boss

The do nothing

The dart thrower
The soap box orator

(I=) [=a) ~t o [ o R (%) o

The clique (two or more members who shut the others out)
IV: Value Clarification Techniques

Objective: To provide a simple and very rapid means by which every
student in the class can make a public affirmation on a variety of
values issues. The techniques develop realization that others often
see issues quite di~fzrantlv than we ourselves do and legitimizes
that important fact.

To give the student center stage in the classroom and the opportunity
to publicly affim and explzin his stand on various values issues.
Later on, inevitably, the student goes over his answers in his mind
and thoughtfully considers.what he has said publicly.

THE VOTING TECHNIQUE is & mnverbal approach to exchange information
and opinions between ~zacher and student as well as student and
student. This technizue fnvolves a series of hand signals: Raise
the hand to answer “yes," swing it around to indicate an emphatic
"yes," "thumbs down' to answer "mo," "grind it in" (by a circular
movement) if it is an emphatic "no." Each participant also has an
option to "pass." This is indicated by folding the arms.

A series of "how many of you" questions are asked in rapid succession
--allowing just enough time for hand signals. The Teader also
participates, althoush he or she is ast to do so.

As an example:

I wil ask you a series of questions - please answer with the hand
signal corresponding to the answer you wis: to give.

1. How many of you like to spend "> Tssure time in sports
activities?

2. How many of you feel tnat continuod=aducation enhances your
daily 1ife?

13
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~ liow any of you feel that you sre iving witzin you  eans?

. How...any of you feel that you have at least une mee. =0gether
with- every nember of your family present?

3. How rany of you feel that you are involved in some comunity
activity?

This technicue will give the leader &n idea of the feeling of tre
group regarding the questions asked.

THE RANK ORGZR TECHNIQUE is & verbal technique involving & contr<iled
number of aiternative choices. In a given situation soul= you ot
likely=-1..., &..., ... Put your chaices in order ;- praferer.:

Exanple:

I, Inmy spare tine, I mmost 1ikely to:
3. Watcn T.V. b, +ead 2 book c. Do something for soneone
elsz

2. If I saw my best friznd cheating in class, [ would i
likelys
a. FReport it to the teacher b, Pretend I didn't see it
c. Talk tomy friera ahout it later

THE COMPLETION SENTENCE TECHNIQUE is ong familiar to many, T
purpose of the approach is to-present many alternatis= opimians

r solutions. Each student 15 given the same sentence to coaplete
according to the way he or she feels about the topic.

Example:
1. If 1 found $100.00, I would .....
2. My favorite "family activity" is ...,
3. When [ am blamed for something I didn't do, [ usually .....
4. fhen confronted with a problem, my approact s usually
0 vrie
5. My favorite school activity is ..... becusz ...

THE ZONTIHUUM TECHWIQUE'S purmuse is to present a isual evaluation
or survey of a pertinent queszion ur situation. [+ # horizontal
line on the board or on the fioor with masking tap. .abel the
extreme ends of the line so as to represent a pola: -, of cpinion
or feeling. pesign questions to which students ma: ~eszonc by
markng ar standing on the continuum. Each particiiant should

be 4iven the opportunity to shers the reason for pis voomer
placement. Discussion may foliow. Homor the ztiw Lo "m3ss.”

Exarple:

I, What § of the time am | »agpy?

0 7 100

2. How do I usually feel about 1ife?

Sad-Sack Sam Exhilarated Ed

3. How willing am | to share things in the classroom?

koarding Helen Handout Hannah

THE PROUD WHIP TECHNIQUE is an opportunity for the participants to
share those things that have happened to them which have aided in
developing a more positive self-concept. No place is given in our
society for braggini on ourselves. The proud whip is the time for
tytmg cust this, Eech participant begins by saying, "I am proud
tmat '..." Again, & in every technique, the participant has the
right to "pass.”

V. Developing Openness Towards
Othe's Opinions, Beliefs, and Values

WHO'S AERE?

Objective: To help menbers of group become acquainted with each
other and identify those whose views are similar and those whose
views are different from one's own.

Imszructions: 1. B3efore beginning the exercise, select four words
o posters that relate to the needs of that particular group,

"Such as four diffarent kinds of music, four different feelings
zmt being involved in the present situation, posters expressing
Fzur different: feelings about life.)

2. Hang onz word or one poster in each ocrner of the room.
More than one set of words can be used in which case they
are hung on top of each other so that unly one set is visible
at a time, To hegi» with =11 a= covered with blank sheets.

3, Explain exercise to the group:

a. MWe are naturally curious about one another.

b. Superficial characteristics such as sex, age, and
appesrance are apparent, but more important in our being

* able to work together are our views on important issues,

our attitudss, and our feelings.

c. Hewill try to identify theae who share our views as
wel™ as those wha think di~Taeently,

d. Hers are four terms by whizh we wizht describe ourselves.
Aftz looxing at these, qo *c b zorner where the word
5 =23t you would use in co ¢ ng vourself, (Uncover
fire set of zams.;

4, Repeat & often a: desirad usin ; other terms.
WHAT 1S VALUE JUSGHENT?

mmm:mmmwmmemawmmmmmm
provide practice in distinguishing bezs=n value judgments and facts.



Instructions: Give each student a copy of the following., Complete
alone first, then discuss in the group.

§i’4ation #1. When you go into an jce cream shop, how do you
devide which flavor you will have? Will your choice be the most
delicious flavor? Will everyone agree that you chose the best
flavor? Why or wiy not?

Situation #2. What is your favorite food? Why? Do you think
everyone in the world would Tike it as much as you do? Why not?

Situation #3. What do you Tike to do in your leisure time? Why
do you think another person might NOT choose the same thing?

Situation #4. When you choose a piece of clothing in a store,
you might choose one piece over another for many reasons. What
might they be? What does your choice depend upon?

Situation #5. If your friend buys a painting because he thinks
it is beautiful, and you think it is terrible, who is right?
You? He? Neither? Why?

11 of the situations deséribed above are what can be called
value judgments. MNow write your idea of what a “value judgment" is.

Is a "value judgmen:' the same thing as a "fact?" Why or why not?

What things in a p=vson's Tife mold what he values or 1ikes?

FACT OR OPINION?

Give each student a copy. Complete alone, then discuss in a group.
In the following, place an "F" before a statement of fact, an "("
before an opinion.

1. My sister Mary is the best cook in this city.

2. My sister Mary has been cooking since she was ten years
old.

3. The earth is a sphere and round.

4. The earth is so dirty and polluted that it is no longer
a fit place for man to Tive.

2.
25.

—

Urban renewal costs too much money.

Urban renewal is a very worthwhile project.

Urban renewal is a federal project designed to rebuild
the decaying "inner city."

Oklahoma should try to attract new industry by permitting
them to pay little or no taxes.

New industry should pay its fair share of the tax load
the same as any other business in the state because it, too,
uses 1and, roads, and resources.

. A former Oklahoma governor tried to attract some new

industries by offering them a Tower tax rate.

. Al protestors should be arrested.

. Peaceful protestors should never be arrested.

. Protest somatimes brings about a change.

. Rich people always oppose a change that will help the

average man,

. Poor people are Tazy and never work hard,
. Change s usually opposed by some groups and supported by

other groups.

. That building is very interesting and attractive.
. That building is very ugly.
. The judgment as to what is beautiful may vary from person

to person,

. Oklahomans are the finest people in the United States.
. There are some famous people who come from Oklahoma.
. Students should be permitted to wear any reasonable fom

of dress to school.

. Students are happier when all wear the same uniform to

avoid status seeking.
Parents that always 1isten to their children are wise.

Parents have the right to expect prompt obedience from their
children without conversation.

Use these questions for group discussion:

Khich was true of you:

d.

.

Were you tempted to place an "F" for fact in front of opinion
statements with which you strongly agreed? QR

Did you feel no difference when you read opinion statements
with which you agreed and disagreed?

How would you explain your reactions?

15
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What do these questions have to do with the way a historian might
write history? Should they be alert to what is fact and what is
opinion?

A

Is it important for you to be able to see the difference between
opinion statements and facts as you study history? Why or why not?

VI. Developing Productive Means of Communication

LISTENING TRIADS

Objggtivé: Learning to Tisten with comprehension rather than
just hearing words.

Instructions: 1. Form triads (groups of three),
2. Name members of triads A, B, and C.
3. Give a Tist of discussion topics for each triad.

4. Abegins as speaker, B is listener, C is referee. A
chooses topic of choice from 1ist and is allowed 7 minutes
to speak on this topic. B may respond, but before making
any response must be able to summarize previous statements
made by A, If summary is incorrect, the speaker or the
referee may interrupt to clear up the misunderstanding.

5. At the end of 7 minutes, participants change roles and the
new speaker chooses a new topic from the 1ist.

At the end of 7 minutes, roles are again changed so that
each participant has a chance to be in each role.

Questions for discussion should be varied as to age and interest
Tevel of group. (Questions should be controversial enough to
stimulate interest.

6!

After each person has had a turn these questions should be
discussed by the total group.

1. Did you have difficulty listening to others? Why?

2. Did you have difficulty fomulating your thoughts and
listening at the same time?

Were others able to paraphrase your thoughts in a shorter,
more concise way?

4. Mere you able to get across what you wanted to say?

5. [Did the manner of presentation of theirs affect your
listening ability?

FILMS

Ob]ect1ve To use a film as a tool for talking about a particular
problem or specific feelings,

Instructions: 1.
particuTar group.

2. Preview the film and 1ist questions that might be used for
discussion.

Give students specific things to look for in the film before

it is shown.

a. Make comparisons of good and bad features of an activity,
of Tikenesses, and differences.

b. Usea retr1eva1 chart as a means of reviewing information
qathered during film, such as:

Choose @ film that fits the needs of your

Various Feelings Causes Effects Relate to Experi-

ence in Own Life

4, Vary film show1ngs by:

Showing first time without sound. MWatch for specific
information or feelings,

b, Show first time without sound and have students write
narrative,

c. Show old or out-of-date film to watch for change.
Discuss how same topic might be treated today.

d, Stop film at strategic points for discussion, or for
hypothesizing about possible problems or solutions.

I FEEL
Objective: To aid participants in identifying feelings; to aid

in understanding feelings; to discover that others have similar
feelings.

Instructions: Individuals may answer the questions in writing,
T . »
or questions can be used for group discussion.

When I enter a new group, [ feel...

When I meet new people, I feel...

When I talk with a stranger, [ feel...
When T enter a strange room, I feel..,
When a meeting opens, I feel...

When a conversation begins, I feel..

When a stranger speaks to me, I feel...
When someone calls on me, I feel,..

When people first meet me,.they...

. When people meet me on the street, they...

W OO ~Jd ON N £ G P
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. When I stand up before a large group, I...

. When I'm in a new group, 1 feel most comfortable when...
. When I'm in a new group, 1 feel most helpful when...

. When I'm in a new group, 1 feel most clumsy when...

EHING FOR FEELINGS

ctive: To develop skill in listening for the feelings behind
yday statements.

ructions. Give each student a copy of the following statements.

them to read each one and write in a few words what they think
 child is feeling. Some statements may have more than one
ing. When completed, discuss answers in total group.

Statement

It's boring here. There's never anything
to do.
Three more months of school!
I'm not going to race. Eric always wins!
Everybody but me gets to go the the
skating rink. My parents never let me
do anything.
Is this 0.K.? Did I do it right?
I can't do that. This is too hard for
me.
Tell me what to draw. I don't know what
to do.
It's his fault - he told me to do it.
He hit me first!
I don't care. This work is silly anyway.
I don't want any help. I can do it by
myself!
Why did I get in trouble for that?
Everybody else was doing it, too.
I don't want to be in this class anymore.
Mark and Eric are always bugging me.
Jenny won't let me have the ball. They
never let me play.
You always pick on me. Paul never gets
in trouble.

is too hard. I'm just too
dumb to get this!
The Blacks always get their way. You
never let us do anything.
The white students always get picked
for the programs. Why don't we get \\\\

Feelings

to do anything?

The Indian students all played the part
of drunks in the school play. Why can't
we be the hero sometimes?

ERIC
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VII. Developing Creative Thinking Skills
ANIMAL FANTASY
Objective: To stimulate creative thinking.

Instructions: For fantasy trips, any fantasy can be used that

would appeal to the group. All participants must assume a comfortable
position (lying on the floor is preferable) and keep eyes closed.

Tell a story to group while individuals play it out in their own
minds. Following is only one of many sample plots:

Ask students before beginning to think of the person they like the
most, the person they 1ike the least, and themselves and decide
what_animals each of these persons could be.

Tell a story involving a trip through the woods. Tell the story in
detail using descriptive language to give a picture of every aspect
of the trip. At one point during the story, the individuals (who
are taking the trip) will have an encounter with the animal
representing the person they most dislike Ask participants to
visualize this encounter in detail in their minds. Tell the story
again, this time changing the setting slightly (a continuation of
the journey). During this trip the participants will encounter

the animals representing the persons they like the most. Ask each
one to visualize this encounter in detail.

At the conclusion of the fantasy trip, ask participants to write
about their feelings during each encounter.

IF I COULD CHOOSE TO BE
Objective: To foster creative thinking; to develop self-awareness.

Instructions: Have each participant complete the following state-
ments by:

1. Writing the answers.

2. Giving the answers orally in a group.

3. HWriting the answer to one in graffitti form on the silhouette.
ANl answers should be explained to the group at some time.
Unfinished statements:

If T could choose to be:
. An animal, I would be...

2. A country, I would be...

3. A cartoon, [ would be...

4. A flower, | would be...

5. An event, I would be...

6. A tree, I would be,..

7. A food, I would be...

8. Asong, I would be...

9. AT.V. show, I would be...

10. A book, I would be...
11. A hero, [ would be...
12. A car, I would be...
13. A building, I would be...
14, A friend, | would be..
17
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WhAT CAY YOU U0 WETH.. .2
ubjective: To stimulate creative thinking.

[nstructions: Divide participants into groups of about 5. Ask
each to Tist within a specified tine 211 the yses they can think
of for a brick, a paper clip, a styrofoam cup, or other common

object. At the end of the time linit, let each group share its

Hst, '
VIII. Developing the Ability To Consider
Alternatives and Consequences

WHAT SHOULD [ CHANGE?

vbjective: To identify areas in which change might occur; to
develop self-awareness.

[nstructions: Let each participant conplete form in writing first.

Provide opportunity for discussion of traits they would like to

change.
. When [ am with close friends, I am..., and I'd like to be...

At parties, I am..., and 1'd 1ike to be...

With adults, I am..., and I'd Tike to be...

[nmy intentions, I am..., and I'd Vike to be...

When I am alone, [ am..., and ['d Tike to be...

OIAGHOSING A GROUP PROBLEM

Ly B GO O

Objective: To move fron creative thinking to creative action;
to becone rore effective problem solvers,

~Instructions: 1.

Choose a problem that the group has the possi-
biTity of solving,

2. List in two columns headed "nelping forces" and "holding
forces" those things which help or hinder the solution of
the problen.

3. Discuss both 1ists. Select helping forces that the group
feels they can strengthen and holding forces that they
feel they can weaken. Circle those forces which seen to
be the most important and which the group thinks it can
affect constructively.

mLMnmmNmmmmwnmmmmmmm
force circled and to weaken each holding force circled,

9 Review steps and circle thuse which seem promising,

6. For each step 1ist materials, people, and other resources
needed to carry it out.

J. rganize the steps into a finel play (eliminating those
which do not seem to fit) that included sequence and
approximate time, \

Discuss with participants thefr idess and feelings about using
this method of problem solving and other areas in which this
method might be used,

%

Discuss ways in which they might bring aboyt these changes.

PROBLEM SOLVING

Objective: To Tearn effective techniques of problem solving. While
these techniques take time when they occur, in the long run time

can be saved if effective solutions can be reached. Simple procedures

for attacking a problem can be outlined so that the tine allocated
for problem solving fs not wasted on establishing procedure.

Instructions: 1. Identify the problem - this must be done by
teacher and students together in order to be effective.

2. Agree that the situation is one that sould not be allowed to
continue and that the statement adequately describes the problem,

3. Outline possible causes of the problem.
4. Discuss possible solutions to problem,

&MmmWMMwMMmmm”mmumemmf

about each,
6. Discard unacceptable solutions.
1. Agree to try one solution,
8. Try agreed-upon solution,

This s not the end of the problem solving. Evaluation of the
solution must take place after it has been tried and a new solution
agreed upon if this first one has proved unsatisfactory.

IX. Developing Ability To Make Sound
Judgments and Evaluate Critically

CLOTHESLINE CONTINUUK

Objective: To give practice in decision making; to share feelings;
to ident1fy values,

Instructions: String a clothesline across the room (preferably
above & chalkboard). Provide each student with a clothespin and

a card bearing his name. Ask a question (questions may be written
on chalkboard and changed reqularly). Students place their nanes
at the points on the clothesline that most nearly represents

their feelings at the moment (pins may be moved anytime during the
day that the feeling changes). One end of the clothesline should
always represent strong negative feelings, the other end strong
positive feelings, (If a chalkboard is used, a circle drawn

under each pole can state the feeling appropriate to that day's
question.)

00 YOU DECIDE FOR YOURSELF?

Objective: To develop awareness of who makes decisions and of what

‘dectstons are made by the individual and which are imposed.

mﬁwnhw:LmeuhmﬁﬁmnruthowﬁﬁMSWCMdMg
appropriate box. Discuss: Hhat decisions do you make for yourself?



Which decistons are made for you? By whom are they made? Are

any decisions being made for you that you feel you could make for

yourself? That you wish you could make for yourself? How do you

feel about decisions made for you by others? Do you feel that you
make good decisions? Do you decide for yourself:

fes o bho Decided

When to go to bed?

fhat time to eat?

How to spend your allowance?
When to do your homework?

What clothes to wear?

What chores you do at home?
When you do your chores?

When you do assignments at school?
What time to come home in the
evening?

10, What to do with your free time?

BRAINSTORMING

Objective: To aid in problem solving.

Instructions: Choose problem relevant to group. Once the problen
s presented, participants suggest rapidly all possible solutions.
These solutions are 1isted on a chalkboard or large newsprint pad.
Al solutions are 1isted, no matter how impractical they may seem,
After the 1ist is completed, answers are grouped in categories

and the process can begin of selecting those that are of value in

the particular instance,

Brainstorming can also be used in identifying obstacles or
facilitating conditions to achievement of a goal.

THE BUCKLE GAME

Objective: To develop awareness of rules and the need for rules
1n a society.

Instructions: Play the following games in sequence:

Game I: Pass out buckles to each participants. Tell them to play.
Watch the individuals as they try to figure out the purpose
of the game, to develop their own games, or to question
what to do. Stop at this point and ask them what's the
matter. Discuss the idea that a game must have a purpose
and certain rules and structure for everyone to follow.

Game [T+ Solicit rules for Game | from the group, taking as many
a5 you can and 1st them on the blackboard. Katch the
participants as they see that the rules contradict each
other and get more difficult to follow. After the rules
are written, have them play the game now that they have
rules. They will try to follow the rules but reach a

frustration point. Then stop and discuss the problem
that too many rules cause, and what kind of rules you
need to play a game.

Game [1I: Ask the group to pass all the buckles to one chosen
person in the class. Then declare that person the
winner. Ask: Does this bother anyone? Discuss the
arbitrary decision on the part of the teacher and how
arbitrary rules are unfair, etc.

Game [V: Divide the group into equal teams for a relay race.
_Tell them that they have been complaining about the rules
~ of the other games, so that now you will give them a
 purpose and definite rules. Tell them 1o pass the buckle
back over their shoulders all the way down the line and
that the first team to reach the end wins the game.
Start them, but as they reach the middle of the line,
stop them and tell them that you forgot one rule. Make
up another rule.

THENTY QUESTIONS

Objectives: To provide experience in decision-itaking; to enable
students to establish some priorities.

Instructions: Ask each participant to list 20 {number may be small
for younger children) things he most likes to do. After the list

is completed, have each person rank his 1ist in order of preference.
Discuss: Hhat did you learn about yourself during this exercise?
Was it difficult to make the decisions? Did you learn anything about
yourself you did not already know? _

X, Clarifying Values Through
Subject Matter

Affective education, while composed of many skills that can be
taught directly, is also a part of every cognitive area. Below
are samples of how affective goals can be incorporated into each
discipline area. The teacher's guides for most subject areas
include affective questions and activities as well as the more
cognitive types. Look for them in the quides you use, especially
in the areas of reading, language arts, and social studies.

In all subjects, questions can be asked in three areas. The first
(and unfortunately often the only) type question is that which
deals with recall of facts, The second level are those which deal
with the concepts involved in that particular study. The third
level, and the one in which examples are given here, are the
affective questions which deal with feelings, attitudes, and values.

Example: THE CIVIL WAR
Facts Leve)
Battles
Generals
North and South
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45



Emancipation Proclamation
Lincoln
Reconstruction

Concepts Level
Slavery
Economics
Industrial Development
Civil Rights
Freedom vs. Exploitation

Values Level ..
Wnat do you think were the feelings of the slaves?
of the slave owners? of the abalitionists? of the
soldiers. :
Nhat ere your feelings about the display of the -
Confederate flag? Heroes and villains? What were

- their qualities? Are there issues in today's society
that could lead to another Civil War?
Do you consider the Civil War a just war?
What would have been your reaction if you had been
drafted by one side and did not sympathize with it?
What kinas of 1iving things would you ki1l without
concern?
How is conflict handled with your family or friends?

Al: Integrating Affective Techniques:
A Sample Lesson Plan

POLLUTION AND CONSERV<TION IF NATURAL CONDITIONS
Learning Objective: To: reinforce the knowledge we:nave of natural
conditions and their orocesses; to explore their camservation.

Component Parts: -To-e2view the continuing 1ife cycles of natural

envarnments.

-To =plore the conditions of an environment
imposed upon by man and technology.

-To define and identify the results of man's
use of the envir “nment.

~To define the ways of eliminating pollution
through group and individual efforts,

Skills: Cognitive - Research, communication comparing and con-
trasting, hypothesizing.
Affective - Trust, respect, openness, productive
comunication, consideration of alternatives and
gqns?quences, making sound choices, evaluate construc-
wely. ‘

Materials: Suggested filns:
"Clean Town U.S.A." 40-2-1 18 min, - C (recycling
garbage)
"The Barn Swallow" 2-3-26 1l min. C (life cycle
of swallow)
"Yours is the Land" 21-3-20 2l min. C (ecology
and conservation)

"Waterfall" 7-6-2 8 min. (Suitable for L.A, - need
for conservation = pictures and no sound)

"Conserving Qur Natural Resources" 32-1-7 17% min.
C (resource conservation and wise use)

Mwmmm:mmmmeWWMS

Crayons

A. Teacher Direction:

L.

Review work completed on the following lessons on the forest,
desert, and grassland ecosystens and those viewed on film.

2. Visitor:

*,

A.MWWMWWMWMW-MMﬁMmmm
Oklahoma and respective 1ife cycles.

B. Member of Oklahoma City Planning Commission - Discuss
zoning codes and urban plamning.

On a Targe piece of poster board, rlomonstrate the life
cycle of an animal, Each child way uncke his own selection
of animal,

Yoting:

1. ﬂow&many of you feel you Tive in a beautiful neighbor-

00d?

How many of you help keep yeur neighborhood clean?

How many of you turn off yoor light switch when you

leave:your bedroom?

4. Howmany of you would prefer an economy size car to
deluxe mode]? ‘

5. Howmany of you enjoy visiting the beautiful resorts
in Oklahoma?

6. How many of -you have thrown'gum wrappers, cans, etc.
out of the car window?

7. How many of you have ever grown your own garden?

8. How many of you have ever seen dead fish floating on
the water due to pollution?

8. How many of you have ever thought of the steps of
processing done to give you the milk you drink?

10, How many of you feel disturbed when looking at the hazy
skyline in the morning?

11, How many of you have felt the need for a quiet place to
be alone and could not find it? '

12, How many of you have ever felt irritated by the loud
noises of the city?

U b

B. Activity: Small group activity
1. On 2 large chalkboard, draw a foothills scene, complete

with animals, streams, trees, etc, As the teacher tells
the story of a pioneering family and subsequent settlers
moving inta the area, have the students erase and replace
the natural resources with the new trappings. Evaluate
the influence of man in this situation,

*Examples taken from the methods and techniques section of this guide.
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!
2. Brainstorw other situations or environments which man and

his technology have changed. List on a large display
paper,

3. Describe, in any media, the possible natural conditions
of each child's neighborhood before it was a housing
block. Have the child ask himself: How has the
neighborhood changed in the time yeir have been there?

WHO'S HERE?

Objective: To help members of group become acquainted with each
other and identify those whose views are similar and those whose
views are different from one's own,

Instructions: 1, Before beginning the exercise, select four words
or posters that relate to the needs of that particular group. (Such
a5 four different kinds of music, four different feelings about
being involved in the present situation, posters expressing four
cifferent feelings about life.) In this case use words, such as:
roderate, conserver, wasteful, recycle, cautious.

¢ Hang one word or one poster in each corner of the room. More
than one set of words can be used in which case. they are hung
on top of each other so that only one sst is visible at a
time. To begin with, all are covered with blank sheets.

3. Explain exercise to the group:
3. We are naturally curious about one another,

0. Superficial characteristics such as sex, age, and appearance
are apparent, but more important in our being able to work
together are our views on important issues, our attitudes,
and our feelings.

C. Wewill try to identify those who share our views as well
a5 those who think differently,

d. Here are four terms by which we might describe ourselves.
After Tooking at these, go to the corner where the word is
that you would use in describing yourself. {Uncover
first set of tems.)

e. When you get there, you will have about 7 minutes to dis-
cuss with the others about why you chose this te-: and how
you feel about being with that group.

§. Repeat as often as desired, using other terms.

C. Small Group Investigation:

I Statistical growth of population in Oklahoma City
2. Industrial growth in Oklahoma City

% Resort area development in Oklahoma City

5

. Car ownership increase in Oklahoma City
. Apartment house increase in Oklahomg City

REPORTING:

1, Each group is to give an oral raport of findings. Record
statistical growths on wall chart; discuss projected positive

and negative changes each of these might effect in the community.

Compare statistics.

*2. Using drawing materials, paints, or collage, participants are
to create advertisements for themselves regarding conservation
of natural resources.

NOTE: Wall chart will be an ongoing chart with headings:
a b. C. d. 8

STATISTICAL GROKTH

RESULTING CHANGES
POSITIVE
NEGATIVE

. Functioning in the same groups as above, assign each group
to analyze their situation with respect to present ¢it
control, possible city control, and individual control of
situations,

2. Reporting: Record information on another chart with headings

as above. Then bring groups together and discuss findings.

*3. Proud Whip: This technique is an opportunity for the
participants to share those things that have happened to
them which have aided in developing a more positive self-
concept. Ko place is given in our society for bragging
on ourselves, The proud whip 1s the time-for-doing just
this. Each participant begins by saying "1 am proud that
I..." Again, as in every technique, the participant has
the right to "pass.” Direct toward things done to conserve
natural conditions.

4. Resolve; The conclusion of the discussion will be with
concrete resolution to report needs to the city or concerned
agencies and to carry out individugl responsibilities, This
i1l be a continuing process.

S Film: "Conserving our Natura] Resources"
Creative Activity: Coca Cola Game on Enviromment (obtained

from Coca Cola Company, if not available
at school)-w

%6, Strength Bombardment:

Objective: To develop trust and cohesiveness among group mentors,
To foster a feeling of positive self-worth,

Part 1. Instructions: For groups of 6-12. Each group member takes
his turn in answering the following sequence questions. A1l group
menbers relate to the first question before proceeding to the second
question, Questions may be changed but should begin at a less
threatening level.

*Examples taken from the methods and techniques section of this quide,

2
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a. Mini-autobiography .

b. The most influential person in my life to make me aware
of natural resources. Why?

c. A time I felt good about something I did to conserve,
Success incident.

d. Tur?;ng point in my life with regard to conserving my
world.

Part II. Instructions: Each group member is given 8-12 small
pieces of paper that have an adhesive backing ?one for each
member). One member of the group is designated to be bembarded

by the other group member:. Each participant writes a positive
word or words about the designated person on the small piece

of paper. This information is based on perceptions gained through
:Sharing the preceding questions. Each participant then approached
the designated person, looks the person directly in the eye and
shares what is written as he places the paper on the person's
garment. The same procedure is followed until each participant

in the small group has been bombarded by all other group members.

50
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CHAPTER V

A MODEL FOR PROFESSIONAL
DEVELOPMENT PLANNING

sional Development As a Do-It-Yourself Project

chool staffs depend on trained specialists outside their own
ngs for planning and implementing programs for the professional
pment of staff members. While such services are convenient

ff members already burdened with sometimes more than a fair

of work, they are not indispensable. Any school staff that

s a first rate professional development program has rich

ces in the professional training and experience of its members.

11owing model can help you plan professional activities that
110w you and the other members of your staff to learn about
 experience the benefits of planned affective education.
encing strong, positive affect is the best way to convince
 of its value.

t plan a workshop soon? In the meantime, many of the
ties and procedures described in the model can be put to
ise in your classroom.

A MODEL FOR PROFESSIONAL
DEVELOPMENT PLANNING

MAKE A NEEDS ASSESSMENT

FORMULATE GROUP OBJECTIVES
FIND RESQURCES

SELECT OR DESIGN ACTIVITIES
IMPLEMENT PLAN

EVALUATE

FOLLOW UP

OUTLINE

eds Assessment: It should be noted that if the group con-
ders something a need, it is a need. There is no reason for
smay if it cannot be cbjectively validated.

Larry No]an.deis and Earl McCallon in Planning,- Conducting,
and Evaluating Workshaps suggest four purposes served by
2 needs assessment:

ERIC
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kN
4.

It gives a place to begin.

It provides a direction.

In answers the question 'Why?'

It authorizes continuation or gives permission to stop.”

B. Some questions which may be addressed are:

1.

What are the operational levels of participants?

a. Awareness level
Some techniques which may be used are:

*(1) Self-appraisal
*(2) Values clarification

b. Commitment level
Some questions must be settled at this point:

{1) How much time and energy are we willing to
devote to this?

(2) Where does this stand among the many priorities
we deal with as a staff?

¢. Knowledge level of participants

(1) Do we understand what is meant by affective
education?

(2) Are we knowledgeable about what conditions
facilitate or inhibit affective development?

(3) Do we know what skills must be used?

d. Skill level
A self-evaluation instrument is one method of making
this determination. Some skills which may be
considered are:

*(1) Interactive skills .
(a) Active listening (Thomas Gordon, T.E.T.}
(b) Empathic responses

(cg Nonpassessive warmth

(d) Genuineness/cangruency

Skills for establishing a facilitating
environment

(a) Providing opportunities for interaction
(b) Interactive skills teaching

*(2)

What are the strengths and weaknesses of our group?
The staff will at this point compile the results of
the "operational levels" questions (see section 1 above.)

What are the steps involved in change? Research has
shown that the process by which a person decides to
change, although a very complex process, usually follows
a predictable pattern. Havelock** has described this
pattern in terms of phases which can be used as a guide
in planning activities. These phases are: ‘'awareness,"

*See evaluation section of this guide for possible instruments.
**Ronald G. Havelock, The Change Agents Guide to Innovations 2

in Education, 1973.




F, The group will formulate plant for implementation of ideas
developed or continuationof activities initiated in the
workshap. :

"nterest," “appraisal,” "trfal," "adoption,” and
"integrat ion,"

d. Mwareness: Awareness is the foundation or
springboard detemining subsequent stages. This
period s the individual's exposure to and
acknowledgement of a situation, This is a passive

11, Find ReSources
A, Identify

1.

fnterest, not necessarily seeking further infor-
mation,

b. Interest: Interest is characterized by an open
wind actively seeking information before making
a judgnent as to whether or not to move into the
appraisal stages.

¢. Appraisal: Havelock describes the appraisal
stage as g period of "mental trial" of the
innovation, a necessary preliminary to the
decision to make a "behavioral trial." In the
individual's mind he applies the innovation to
his own situation and decides whether or not it
is worth the effort to try out.

d. Trial: This is the stage in which the individual
Uses the innovation on a temporary and tentative
basis before adoption,

e. Adoption: In the adoptive stage the results of
the trial are evaluated and the decision is made
to adopt or reject. '

f. Integration: True adoption takes place when the
innovation becomes routine,

Formulate Group Objectives: Objectives should be determined

democratically through group processes. While groups will
determine their own objectives, the following examples are
offered. They are adapted from Dr. AT Wight, Salt Lake City,
Utah, Examples:

A

B

The group will achieve a canfortable and neaningful
understanding of what affective education is.

The group will explore conditions which facilitate or
inhibit desirable affective outcomes.

The group will begin to clarify staff and student roles
and responsibilities in establishing facilitating
conditions, :

Individuals within the group will increase their under-
standings with respect to affective behavior.

The group will explore methods and procedures for in-
volving students, parents, and the community in the
staff's affective development plan.

1. What do ve already have on hand?

2. Hhat community resources aie available to us?

3wmmmmeHmmmmMms
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. Evaluate

Evaluative criteria should include:

1. How will this help meet our objectives?

2. s the material appropriate to our leve] of awareness
and skill development?

3. What is the availability and/or cost?

. Select

IV, Select or Design Activities

A, Types of activities adapted from Davis and McCallum,

Planning, Conducting, and Evaluating Workshops.

1. Presentations: These are vehicles for providing
Tnformation. For the most part, they are appropriate
only for knowledge learning. Some types of presenta-
tions which may be considered are:

a. Lecture: A prepared verbal presentation by one
speaker before an audience, -

b, Lecturette: A short lecture which will Tikely
put fewer participants to sleep.

¢. Lecture - Forum: A lecture followed by a
question/answer period. This gives the participants
an opportunity to explore parts of the content in
greater detail,

d. Panel: A planned conversation before an audience
on a selected topic.

e. Panel - Forum: A panel followed by a question/
answer perfod which is chaired by the panel
leader.

f. Expanding Panel: A panel with a vacant chair(s).
Participants can join in when they wish and Teave
the panel when they feel they have had their say.

g. Debate: An organized argument; often very intense,

h. Films: For content and/or entertaiment, Films
may Tnvolve attitude learning as well as knowledge
learning. -

i, Slide Shows: An illustrated form of Tecture.

j. Prepared Videotapes: Tapes which can be started
and stopped for discussion purposes.




2, bemonstrations: Tiis group of activities provide
opportunities for modeling "correct” techniques or
procedures. The following types are frequently used.

a. Simple demonstration: An activity which shows
how a skill is performed,

b. Demonstration with Practice: Opportunity for
participants to try a technique after seeing it
demonstrated.

¢ Drills: Skills practice involving repetition.

d. Puzzles: A method wherein a skill is learned
by successfully solving a puzzle.

3. Reading: An appropriate activity for knowledge Tearn-
ing, May serve as a simple and direct way of providing
participants with sufficient background knowledge for
participation in other more interactive activities,

It is also & way of tuning into the “experts" who
may not otherwise be available.

a. Individual Reading: Has an advantage in that it
can be done at the leisure of participants,

b. Read and Discuss: Usually takes the form of a
short reading assigmient followed by discussion
in a small group.

C. Read and Report: Individuals read different
materials and summarize them for each other.

d. Reading Aloud: A piece of material is read aloud
to the gruup.

4. Drama: These types of methods are appropriate for
knowledge learning and sometimes attitudes are
involved. Some dramas can involve the participants
a5 the action unfolds.

3. Skits: These are short, rehearsed portrayals which
make a point. Discussion may follow,

b. Pantomime: These are short nonverbal portrayals
which may be useful as a warm-up activity when
participants are volunteered as players.

5. Discussion: A group of activities which may be used
when participants are knowledgeable about the subject
to be discussed.

4. Group Discussion: An open discussion ona -
selected topic by a relatively small group.

b, Group Buzzes: Usually short discussions with a
set tine Timit and no leader,

¢. Brainstorming: A method of problem solving in
wn1ch group members suggest all the possible
solutions {or prob]em53 they can think of in

rapid-fire order, No criticism or discussion of
itens is permitted, Usually there is a set time

6.

1.

8.

for brainstorming. Evaluation follows the Tisting.
d. Diagnostic Sessions: Small groups are formed for
the purpose of diagnosing a problem, situation,
process, etc. Cause/effect relationships are
examined in the manner agreed upon by the group,
e.9., looking for evidence, reality testing, etc.
e. Bull Sessions: Highly informal discussions that
sometimes refate tangentially to the learning.

MWTMMmmmemWMﬂwmm
drawn fron real 1ife which give participants an
apportunity to apply previously Tearned knowledge,

a. (Case Study: An account of a problem situation
including sufficient detail to enable groups to
analyze the problems involved.

b. Mini-Case: A miniature case study with qreat
TTexTbiTity. of use. May be used as a quick check
or understanding following a lecture, film, read-
ing, or discussion.

¢. Critical Incident: A small piece of a case that
states the most Tmportant or dramatic transactions.

d. In-basket: A form of case study in which letters,
memos, phone-messages, etc. are given to the
participant playing an assigned role. He then
writes actual responses to items in his in-basket,

Graphics: The methods described below are useful for
waming up groups and building group cohesion. While
they are nonthreatening, they require considerable
participant self-direction.

a. Doodling: A method participants use when they are
bored.

b. Portraits: A "getting to know you" activity,
portraits are rough drawings of the way participants
see one another, Self portraits may also be used.
Participants can be asked to draw their thoughts
on a particular subject. They may also be asked
to draw a picture of their family, organization, etc.

¢, Group Paintings: Everyone smears finger paint or
tempera on the same paper.

d. Group Collage: Similar to group paintings except
that participants glue magazine cutouts on a
common paper.

Playlikes: These methods allow participants to practice
behaviors involving many skills similar to those used
on the job.

a. Role Play: An unrehearsed enactment of a response
to a s1tuation or human encounter involving one or
more persons. Role play is useful for situation
analybis of to provide "feedback" to the player
regarding his behavior,

2
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b. ini-Role Play: Relates to the role play in the
same way as the mini-case relates to the case.
[t inay be used in many of the Same Ways.

c. Play Yourself: Role play in which a person plays
himself in a fictitious situation.

d. Role Reversal: Two people play each other, hope-
fuTly to gain a bit more respect for each other,

e. Mirroring: While two or more participants engage
n a role-play, other players spontaneously move
in beside one of the players and translate what
he says into what he means. These participants
become an alter ego to the player,

f. Movie: During the role play of an anticipated
situation, the leader becomes a movie director,
giving such cues as "cut," "roll it," "more "
or "less___ " This technique 15 very useful
in trainfng and rehearsing workshop leaders,
teachers, etc. '

g. Videotape Feedback: This activity involves taping
any other activity to allow participants to
critique their own performance, If video equip-
ment is unavailable, audio recorders may also
prove useful for this purpose.

h. Social Simulations: These are essentially
muitipTe, simuTtaneous role-plays, Written
roles and situational details trigger interactions
that are similar to those in real life.

9. Gaming: These methods are designed to intensely
involve participants. They are useful for knowledge
application and skills practice in problem-analysis,
decision-naking, problen-solving, etc. Many such
qames are available comercially. They require
considerable time. Simulation games are social
simulations but involve carefuily arranged competing
elements.

10. Participant-Directed Inquiry: These techniques
involve the participant completely in his own Tearn-
ing.

d. Mutual Inquiry: A qroup, without assigned leader-
ship, plans a series of learning activities for
their own use, then carry them out.

b, Learning-Teaching Teams: The above group with

the additional purpose of teaching someone else
what they Tearn.

11, Questioning Techniques:

*a. Clarifying Responses
b, Inquiry Questions
c. Active Listening

*See methods and techniques section of this gquide.

2%

B, The methods and techniques section of this quide may also

<

be adapted for adults.
1. Group Interaction

8. GroupParticipation
b, Skills for Interaction

51) Active Listening

2) Empathic Responding

3) Nonpossessive Warmth

4 Genuineness/Congruency
(5) Problem-Solving Techniques

2. Personal Development

2. Pursuit of various literature on effective conmuni-
cations, e.g.

(1) Hiam Ginott, Teacher and Child, The Macmillan
Co., 1972,

(2) Thomas Gordon, Teacher Effectiveness Training,
Peter H, Hyden/Publisher, 1974,

(3) George Isaac Brown, Human Teaching for Human
ng[gigﬁ. Viking Press, 1971,

(4) George M. Gazda, Human Relations Development:
A Manual for Educators, Aliyn and Bacon, 1973.

b. Non-Book Medfa (e.g. films, lectures, groups, etc.).

Criteria for Design

1. Are they relevant to our objectives?

2. Are they motivational enough to keep us going?

3. Wil they allow sufficient group involvement and
participation?

4, Ts there sufficient variety between activities to main-
tain interest?

5. Does it lend itself to knowledge, skill, or attitude
learning?

6. Might it yield mtiple-learnings, i.e., more than one

type?

How much time does it take?

How much space does it take?

9. What kind of props are required; are they readily avail-
able?

10. What specialized skills are required of the staff; are
they competent in them?

11, Does it maintain enough/too much control up front?

12. Does it achieve the objective the simplest way possible,
or is it needlessly showy?

OO ~4

V. Implementation
A, Mechanics: During the actual workshop implementation, every-

thing must be well planned in advance in order that partic-
ipants will not be distracted from the objectives when
“everything goes wrong. [t is impossible to anticipate



[

everything that can happen, but good planning will pay
off. Some things to consider are:

Physical Facilities {roons and room arrangements)
Convenient Restrooms

. Means and/or Refreshments

. Time Scheduling

Needed Materials Readily Available

(S W R FL SN o

B Renemer the steps necessary for growth in implementing
your in-service. (Refer to Part I of this section.)

C, Coordinate everything into a final plan for the in-service
experience. The following tips are suggested:

1. Allow enough time for processes to work.

2. Limit the scope of a.given workshop.

3. Identify processes.

4. Nake the workshop setting conducive to. accomplishment
of the selected objectives.

5. Plan the mechanics thoroughly. If this is not well
done, nothing else is going to work.

=

. Initiate plan - make adjustments as needed - no plan is
sacred.

Cvaluation: Evaluation should be continuous and on-going,
perhaps being done as often as after each activity to provide
immediate feedback to in-service leaders and participants.

A l;ngthy questionnaire after a long workshop will not provide
much. '

A. Group Evaluation (things to evaluate)
1. Participation in the Process

a. Did anyone monopolize the activity?

b. Did everyone have the opportunity to speak?

. C. How well did the group handle task functions--
those which relate directly to the task or problen
of the group, the content of the discussion, the
goal toward which the group is working?

d. How were the maintenance functions handled--those
functions related to the process of completing the
task or developing and maintaining an effective
group?

&, MHere self-oriented functions--those behaviors which
served individual rather than group needs-~controlled?

2. Group Feelings
Examples:

Are we frustrated? Why?

Are we motivated to put ideas into practice?
How is anger handled in the group?

Are we flexible?

Are we cohesive?

Are we confused?

Do we feel a sense of accomplishment?

L =" D LTy O B

B,
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Levels of Awareness, Commitment, Knowledge, and Skills

Individual Evaluation

1,
2.

Feedback to the individual about his behaviors.
Self-evaluation of one's own feelings and attitudes.

Do I feel a part of the group?

Is my point of view being heard?

What do others think of my performance?
An I actively involved in the group?

An 1 getting anything useful out of this?
Do I feel threatened? Why?

How am I handling feelings of anger?

I 1 afraid to express my thoughts?

Do I feel put-down?

Do I feel "holier than thou?"

n 1 flexible? -

How do I feel when I don't know "where somebody is
coming from?"

m. An ] being overly sensitive?

n. Do I feel that I am being attacked?

— A de e T U —h (P L ) T

Leader Self-Evaluation

M 1 being judgmental?

Are there cligues? If so, how am I handling them?
An T taking sides?

An 1 supportive/building confidence of participants who
are reluctant to participate?

M T generating interaction?

How am I handling emtional outbursts?

How well am I pacing the activities?

An T allowing the group to make decisions?

An 1 autocratic?

An T allowing laissez faire to prevail?

. How well am I motivating the group?

Howdo [ handle periods of silence?

. A0 I sensitive to the confort needs of the group and
14,
15.

individuals?

Do T know how to control anxiety to produce the greatest
creativity?

M 1 leading the group to solve problems?

In-Service Evaluation: Provides feedback to workshop
planners for making improvements. Some elements to
evaluate are:

L

2.

Objectives

a. Are in-service objectives clear?
b. Are they meeting your needs?
¢, Suggested improvements

Materials

2. Are materials relevant to objectives?
b. Are they meeting your needs?
C. Suggested improvements Y
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3. Staff
a. Is staff working well as a team?
b. Suggested improvements

4, Consultants

a. Are outside resource people adding to learning?
b. Who isn't?
c. Suggested improvements

5. Activities

a. Are they relevent to objectives?
b. Are they of sufficient variety?
c. Do they motivate?

6. Future needs

a. Have you discovered additional learning needs?
b. What?

VII. Follow-Up
A. Recycling to other activities or to new objectives.

B. Make a group plan of action.
Things to consider:

1. Time Yine

2. Realistic plan

3. Individual roles

4, New skills to practice

5. Resources for future growth

C. Make personal plans for action.
Things to consider:

1. Time 1ine

2. PRealistic plan

3. New skills to practice

4. PResources for future growth
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CHAPTER VI
HEASUREMENT AND EVALUATION

Evaluation Instruments

There are many unresolved problems in the assessment of noncagnitive
traits, The reliability of noncognitive instruments tends to be
considerably Tower than that of cognitive instruments of the same
length, Predictive validity is difficult. Normative data is
commonly sparse or missing. As a result of these psychometric
problems, the user must be cautious in the interpretations and
applications he makes,

Despite the limitations of these instruments, the results obtained
from attitude scales have proven to be useful in educational plan-
ning, evaluation, group counseling, discussion, and in the communi-
cating with other professionals. Acquisition of desirable attitudes
is one of the major goals of our schools. Without knowledge of the
prevailing attitudes of the student, the class, or the school, it
would be difficult to plan accordingly.

These instrunents are inexpensive, efficient ways to detemine
general trends, They are easy to administer and to score. The
inherent difficulties attending the use of these instruments can
be Targely overcome by observing a few simple cautions:

Read all the material accompanying the instruments for indications
of their reliability and validity.

Evaluate the normative data, if any, to determine suitability for
your group.

Read instructions for administering, scoring, and interpreting
carefuily.

¢
Know your purposes. 1f the instrument will not help you or your
students, do not use it. Compere the instrument with other
instruments or techniques available to you.

Do not interpret scores in isolation. Consider your own observations,
interviews, anecdotal records, other rating scales, questionnaires,
agtob1ograph1cal information, role playing, or sociometric tach-
niques.

Remember that all test scores are in error (for some tests, a
standard error is identified). Translate the score, if the instru-
ment does not do it for you, into a band or range of scores.

Some Definitions

NmmwwéAmummmohmmommwamnmmwm
form has a distinctive bell-shaped appearance. Ina nomal
distribution, scores or measures are distributed symmetrically about

the mean, with as many cases at various distances above the mean as
at equal distances below it, and with cases concentrated near the
average and decreasing in frequency the further one departs from

the average. The assumption that mental and psychological character-
istics are distributed nomally has been very useful in much test
development work,

Mean: The arithmetic average of the scores; if scores range from
0 to 100, the mean is usually 50.

Standard Deviation: Standard deviations are points along the base
of the nomal curve which indicate the spread or range of students'
scores; 68% of the students will have scores within the average

of -1 to +] standard deviations.

Percentile: A point (score) in a distribution below which falls

the percent of cases indicated by the given percentile, Thus

the 15th percentile denotes the score or point below which 15 percent
of the scores fall, Percentile has nothing to do with the percent
of correct answers an examinee has on a test.

Grade Equivalent Scores: The grade level for which a given score
is the real or estimated average. - It is expressed in years and
menths. For example, the average student beginning the first grade
huas?mofiowuhmmsﬁwywmpMsmmmmmswwmw
in school.

uartiles: Quartiles are scores placed into four percentile group-
ings; the bottom fourth of scores will be in the first quartile,
the second fourth will be in the second quartile, etc, Hitha
normal group, there will be an equal number of cases in each of the
four quartiles,

1 Scores: 7 scores have a mean of 0 and a standard deviation of 1.
Thus, a person with a z=1 is one standard deviation above the mean
of the norm group,

See chart on following page.

k]
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COMPARING TEST SCORES Measurenient Records, The Law, and School Policy

MEMORANDUM

10 Principals

FROM:  Jim Johnson, Committee Chairman

SUﬁ!JECT: Mninistrative Procedures to Implement Public Law 93-380

A. The parents of students have “the right to inspect and review
any and al1 official records, files, and data directly related to
their children, including a1l material that is incorporated into
each student's cumulative record folder ~ specifically including,
but not necessarily limited to identifying data, academic work
completed, level of achievement, attendance data, scores on
standardized intelligence, aptitude, and psychological tests,
interest inventory results, health data, family background informa-
tion, teacher or counselor ratings and observations, and verifie
reports of serious or recurrent behavior patterns. :

B. Oklahoma City Schools shall not release personally identifiable
records or files {or personal information contained therein) of
students without the written consent of their parents to any
. individual, agency, organization, other than the following:
Standard ! 1. other school officials, including teachers within the
Deviation -3 -2 -1 Meam #1248 educational institution or local educational agency who
have legitimate educational interests;

]
| l " 2, officials of other schools or school systems in which the
1-Scores 30 -2 -l +3 ‘ student intends to enroll, upon condition that the
student's parents be notified of the transfer, receive

4%_
0

| J| | lL | || a cogy of the record if desired (school may charge for
50

e ' ' o copy}, and have an opportunity for a hearing to chalienge
stiles A 2 16 g4 98 9.9 the content of the record;

| | l R | 3. in connection with a student's application for, or receipt

| | " I I L of, financial aid;
[. Q. 52 68 84 100 116 132 148

. 4. authorized representatives of (a) the Comptroller General

Grade | | l | | | of the United States, (b) the Secretary of H.E.W., (c) an
Scores I | I I 1 adninistrative head of an education agency (federal '
(Grade)s 20 30 40 50 60 7.0 8.0 qovernment), or (d) state educational authority.
shown

| | L] | C. The parents, or guardians, must be afforded an opportunity for

! o l a hearing to challenge contents of the records.
Quartiles .1 25% 50%  75% 99.9¢ ’

D. 1. When such records or data include information on more than
one student, the parents of any student shall be entitied
to receive, or be informed of, that part of such record
or data that pertains to their child. ,
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2. Information can be furnished in compliance with judicial
order, or pursuant to any lawfully issued subpoena, upon
condition that parents and the student re notified in
advance of the compliance.

3. For the purpose of the law, when a student has attained
18 years of age, or is attending an institution of post
secondary education, the rights accorded the parents shall
thereafter only be required of and accorded to the student.

Three forms requiring parental signature:

1. Request to View Records, Form 1
2. Request or Hearing to Challenge Records, Fom 2
3. Release of I[nformation, Form 3

Request to View Records

Parents or legal gyuardians, or students 18 years of age or older,

may review the student's official records by completing the Request

to View Records, Form 1. Upon receiving the Signed form, the
arincipal shall schedule a viewing of the records as soon as possible,
but no later than six school days after receiving the request.

Tne principal, or his designee, shall assist the viewer and upon
completing the Request to View Records, file one copy in the
student's file, file one copy in the principal's office, and give
one copy to the viewer,

Request to Challenge Records

If a parent, quardian, or student 18 years of age or older, wishes
to challenge the information on the student's records, a hearing
snall he conducted by the principal as soon as possible, but no
later rai six school days after the request, Form 2, is received
m e principal.

Ao e hearing, the principal shall give one copy of the request
LC the person making the request, and shall retain one copy for his
files,

The person requesting the hearing may appeal the principal's decision
to the director of the appropriate level who shall render 2 decision
witnin six school days after receiving the appeal.

Tne person requesting the hearing may appeal the director's decision
to the Board of Education by making an appeal through the Super-
intendent's office, ,

Release of Information

A parent, quardian, or student 18 years of age or older, must submit
a completed kelease of Student Information, Form 3, before schools
may release information to any individual, agency, school, or
institution. This form may serve as notification in those situations
when tr??scripts are being sent to @ school where the student intends
to enroll,

When a student withdraws from a scheol to enroll in another School,
the Release of Information Form may be given to parents at that
time. When another school requests a transcript of a student, the
Release of Information Furm should be sent to that school with
instructions to obtain the parent's signature prior to releasing
the transcript. If another system has its own form, that fom
may be used, previded the parent is notified of the release of
information,

Khen requesting transcripts sent to several colleges, parents may
1ist all of the colleges on one form,

Court Order or Subpoena

When a court order or subpoena is presented to a school, the parent

and student ~ust be notified prior to the release of the information.

A telephone call may be used to obtain permission.

See following pages for Forms 1, 2, and 3.

3
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FORM 1 (P.L. 93-360)
PAREAT-GUAADI - STUDENT REQUEST TO VIEN AND INSPECT CUMULATIVE DATA

TO THE PRINCIPAL. OR DIRECTOR/COORDINATOR OF

SCHOOL OR PROGRAM

DATE:

(Date Requested)

L . the Tegal parent-

quardian or student (cver 18 years of age) do hereby request to

view, fnspect, and exanine the cumulative data pertaining to

(Name of Student)
IF PRESENTLY ENROLLED, NAME OF SCHOOL:

IF HOT PRESENTLY ENROLLED, LAST SCHOOL ATTENDED:

SPECIFIC DATA REQUESTED FOR VIEWING:

REMARKS:

Signature of School Adninfstrator with  Date of Vizwing of Data
Title
Distribution:
Copy to Office File
Copy to Viewer

Copy to Student File

Signature of Viewer

Signature and Title of Person Assisting
Viewer

FORM 2 (P.L. 93-380) -
PARENT-GUARDIAN-STUDENT REQUEST TO CHALLENGE RECORDS VIEWED

T0 THE PRINCIPAL OR DIRECTOR/COORDINATOR OF

o A ooy someroe——

SCHOOL OR PROSR/M

DATE:

(Date Requested)

[ have viewed the records of

and request a hearing to challenge the following specific information

in record or records:

REMARSS:

Signature of School Adninistrator with
Title

Date of Hearing

Distribution:
Copy to Office File

Signature of Person Requesting Hearing Copy to Student's File
T Copy to Person Requesting
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FORM 3 (P.L. 93-380)
CONSENT FOR RELEASE OF STUDENT INFORMATION
Oklahoma City Public Schools

900 North Klein
Oklahoma City, Oklahoma 73106

*T0: Address
(Addressee)

Date:

Reason for Request

I hereby give my permission to release information contained in

any portion, or all portions of my child's record to :

(School or Department) (Address)
Student™s full name Date of Birth
Chart number, i1f applicable Signature of Parent,

Legal Guardian, or 18 Year
01d Student
Signature of employee witnessing signing

*ATTENTION: According to Family Education Rights and Privacy Act
of 1974 (P.L. 93-380) the Parent, Guardian, or 18 year old student
?as tge right to make a written request to view any records re-
eased.
Distribution: Original copy to Addressee
Duplicate to School or Department
making request
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POLICY REGARDING
STUDENT RECORDS
CHECK LIST

User Must Submit Written
Request
Written Request Must Be

Filed With Student

Copy May Be Supp?fea t6
Records

Parent Upon Request
No Parent Signature

Necessary
Written Decision to

Parent Notified in
Parent

Parent Signature
Advance

Necessary
Notify Parents

Subpoena or Judicial Order

Official Order

Student Financial Aid

Written Request

Same School System

No Request Necessary

Other School System Where
Student Plans to Enroll

Form 3

Comptroller General, ‘Secretary
of H.E.N., Federal Education Agency,
State Education Authority

Written Request

Parent Inspection of Records Form 1
Parent Authorizatien to Form 3 N
Release Information om
Parent Authorization for Us
to Receive Information Fom 3
Parent Reques ‘rn -

quest for Hearing Form 2

to Challenge Record

*Request Form 3 may be considered proper identification
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Evaluation Instﬁuments ' PURPSE: This instrumgnt is designed to reflect how the student
The following dutline Tists the affective survey fnstruments presented feels about himself, his friends, and his school.

in this sectior. Unless otherwise indicated, all of the instruments oy s

.. may be reproduced free of charge and used as suggested in the test
description.

ADMINISTRATION:  The instrument is administered individually. The
teacher reads each statement aloud twice and records student
responses on the Separate student profile sheet. Teacher's Manual
with full instructions for adninistration can be obtained by writing
the Research Department, QOklahoma City Public Schools,

A Preview of Coming Attractions

I. Student's Self-Report Inventories
A. Elementary level

1. The Way I Feel Self-Esteem Inventory, Grages k-3

2. Children's Self-Esteem Inventory, Grades 4-8 : . )

3. Elenentary Classroon Learning Enviroment Inventory, naking 100 the nainun score for the inventory.
Grades K-6

\ . NORMS: ‘
Attitudes Toward School and Climate, Grades K-3 ‘
Attitudss Tonard Schoc], Grades &7 | Rk FIR TH W | FEEL SEF-E5TEEH INENTORS
Estes Reading Attitude Inventory, Grades 3-12 i
Oklahoma Scale for Grades 4-7
Your Feelings about School Raw Score . 2 atile* Raw Score z %tile*
Your Feelings about Yourself
Your Feelings about Yourself and Others

SCORING: Responses ze hand scored directly on the student's profile
sheet. The twenty items hava a maximum value of five points each,

~— T LY e

100 20 % 0 -0 46
B. Secondary Level gg gég gg ;g g% gg
8. Oklahoma City Secondary Self-Esteem Inventory, . 9 1.96 97 74 - 4l 3
Grades 8-12 % 1.86 97 73 -5
9. Secondary Classroom Learning Enviroment Inventory, 95 1.75 9% 1 - .62 2
Grades 8-12 9% 1.65 95 ) ~J2 N
10, Estes Reading Attitude Inventory, Grades 3-12 (same 9 1.55 9% no-82 2
as above) 9 1.44 93 69 -9 18
11. Oklahoma Scale for Grades 8-12 (same as above) 91 1,34 9 68 1.3 15
90 1.24 89 67 -1.13 13
II. Teacher and Administrator Inventories 89 1.13 87 66 -1.24 1
12. Hoyle Learning Climate Inventory, Teacher Form g? lgg gg 22 Hg ?
13. Hoyle Learning Climate Inventory, Adninistrator Form 8 '82 7 63 _1'55 " 6 '
14, Wright Job Satisfaction Inventory g 7 % 62 RS 5
15, Affeative Environment Inventory for Teachers B e 7 61 178 !
16. Values Clarification Questionnaire 8 ‘52 70 o _1‘% 2
II1. General Inventories for Teacher, Student, Parents, Administrators, gi g% gg | gg ;gg g
etc. ' )
17. CF. Kettering School Climate Profile @ 5 8 B E
18, Group Roles, Positive and Negative 75 'uo 5 '
19, Majority-Minority Opinionnaire '
IV. Teacher Reporting on Students Mid tile rank (average) = 78 Standard Deviation = 9.7

-----------------------------

20. Classroom Behavior Inventory *Percentile rank of a ccore gives the percentage of students who

The Way I Feel Inventory scored lower than the given score.

SUGGESTED USES:  This inventory is especially useful when
. administered before and after the Tearning experience to
determine growth,

SCURCE: Research Department, Oklahoma City Public Schools
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Children's Self-Esteen Inventory

SOURCE: Research Department, Oklahoma City Public Schools
PURPOSE: To have the student assess his self-esteem as related
to qeneral self-concept, interpersonal relationships, and school
SUCCESS.

GRADES: The test was normed for students in grades 4-8, It is
not recomended for students in other grades unless (1) their
reading level matches that of the test, and (2) their psychological
development matches that of the test.

ADMINISTRATION: Tnis test was designed and normed for groups of
5-30; taking it in a group makes the student feel less conspicuous.
If there are words that a student cannot understand, there are
alternate words and phrases printed in parentheses on the test
form. The teacher can substitute other words when needed, but this
should not be a common practice.

If there are members of the group who cannot read well enough to
complete the form alone, the teacher may elect to read each item
aloud twice to the entire group as the students read the items to
themselves.

* The pumese and directions should be read aloud to the students,
and the person administering the test should explain how the
results will be used.

SCORING: A scoring key is prov1ded a raw score total of 40 is
possible. An item analysis is also included, making it possible
to score each of the three subtests separate1y (13 general self-
esteem, (2) others, and (3) school.

NORMS: Percentile norms are provided. The midpercentile score
was 27.0; the standard deviation, 5.67. Test-retest reliability
was 0,88 over a five-week period for 478 fifth graders.

To support the validity of the instrument for mutual support of
cognitive outcomes in education, a VARIMAX factor analysis was
conducted. Word Knowledge and Reading Comprehension subscales
of the MAT correlated significantly with the self-esteem factor at
the .01 level of confidence, The significant loadings are as
follows:

Subtest Self-Esteen Factor Loadings

Word Knowledge 643
Reading Comprehension S ~ AN
Children's Self-Esteen Inventory ' 932

INTERPRETATION: A group of students or an individual can be com-
pared to the noms of this test as the result of & single testing
session, Pre-post test results can also be used to study self-
esteem growth in a group of students, [t is reconmended that raw
scores be used in most statistical tests rather than the percentile
scores,

ar

NORMS FOR CHILDREN'S SELF-ESTEEM INVENTORY

Raw Score z tiler Raw Score 2 tile*
45 .17 99 2 - .88 19
4 3,00 99 21 -1.06 14
43 2.82 99 20 -1.23 11
42 2.65 99 19 -1.41 8
41 2.47 99 18 -1.59 6
40 2.29 99 17 -1.76 4
39 2.12 98 16 -1.9 3
8 1.9 97 15 -2.12 2
3 1.76 9 14 -2.29 1
36 1.59 9% 13 -2.47 ]
35 1.41 92 - 12 -2.65 1
3% 1.23 89 11 -2.82 1
ki 1.06 86 10 -2.99 ]
32 .88 81 9 =307 ]
3l J1 76 8 -3.35 1
30 .53 70 ] -3.53 ]
29 .35 64 b =370 1
28 .18 57 5 -3.88 1
27 .00 50 4 -3.88 ]
26 - .18 43 3 -3.88 |
25 -.3 36 2 -3.88 1
24 - .5 30 1 -3.88 1
2 -1 p}

Mid %tile rank (average) = 27.0

+ Directions for Adninistering,the Children's Self-Esteem Inventory

Directions to teachers:

1. Read the instructions to the students.

Standard Deviation = 5.67

Emphasize that there are

no right or wrong answers; we just want to know how they usually

fee] about themselves, their friends, and school.

2. Read each item out loud twice while students read to themselves

and respond "Like Me" or "Unlike Me."

3. When reading the questions, the teacher does not have to read
what is in the parentheses.
or wo'd 1f the Students do not understand the reaning of &ny
words on the inventory.

4, Teachers should not try to provide the aporopriate responses
for students by using voice inflection, Read all items with
the same emotional ievei in we voice,

5. A key is provided to obtain students' scores from 0-40.

She can substitute a better phrase

Percentile norms are also available to determine how 4 student
or ¢lass conpares with the noming qroup of- 2nd and 5th graders,
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CHILDREN'S SELF-ESTEEM INVENTORY LIKE  UNLIKE
OKLAHOMA CITY PUBLIC SCHOOLS : ME ME

21. | have reasons for the things that I do.

Hame School_ 22." Things are a'1 mixed up in my life,

Teacher Grade Date 23, 1 can make up my mind and stick to it.

24, Kids like my ideas.

25. 1'm not doing as well in school as I'd like,

INSTRUCTIONS: If the statement describes how you usually feel, put : . .

a check (v) in the column "LIKE ME." If the statement does not 2. 1 really Tike being a boy (or ird). _— —

describe how you usually feel, put a check (v) in the column "UN- 2. I'mnot ashamed of what I am,

LIKE ME." There are no right answers. Words or phrases in . :

parentheses add meaning to the statement, 2. 1 like the wy I Took, - —
' 29, I 1ike being with other people.

LIKE  UNLIKE ‘

30. 1 seldom feel upset (uneasy) in school.

Sex Age Race

ME ME ‘ —
, _ 31, 1f 1 have something to say, I say it. .
b Lspend a Tot of tine deydreaning —— 32. 1 don't care what happens to me,
2. I'm Pretty sure of myself. L 3. 1 thirk I'n dofrg 0.K -
3. 1 would rather be myself than anyone else, . Xids pick on ne T
oI c?asy to ]_]kef _ - 35, My teacher 1ikes me. v —
5. 1 enjoy talking in front of the class. _— %. 1 really get upset when 1'm fussed at
6. I wish I were younger. . (scolded). -
7. There are many things about myself that I _ 37. Things usually don't bother (upset)me
would change if I could. for very long.
8. T can make up my mind without too much o 38. I can be trusted. —
srouble, _ 39, Other people are liked better than I am, .
- I'maTot of fun to be with. —_— - 40. My school work makes me feel discouraged .
10. I'n happy with (proud o) my school work. (hopeless. )
11, fameone usually has to tell me what to do, ___ L I, Terminal (hiective - The student denonstrates behaviors which
12, 1 can adjust to (et used to) new things L indicate regard of himself as a person of worth and value.
easily. Key: == Correct answer: Unlike Me
13. 1 seldom do things that I am sorry for later._ + = Correct answer: Like Me
4.1 have nary friends ny oun age: _ — , A, Objective: Chooses own courses of action (adequacy)
13. T do the best work that I can in class. _— e -11. Someone usually has to tell me what to do.
18. I‘don't give in easily when I think I'm . +13. 1 seldom do things that I am sorry for later.
right. +23. 1 can make up my mind and stick to it.
17, 1 can take care of myself. L -32. 1 don't care what happens to me.
18, I'musually happy. ' . . B, Objective: Selects and defends a position
19. 1would rather play with children younger + 2. I'mpretty sure of myself.
than 1 am, + 8, T can make up my mind without too much trouble.

+16. 1 don't give in easily when I think I'm right,
—_ 21, 1 have reasons for the things that I do.
31, If 1 have something to say, I say it.

20. 1 don't like to be called on in ¢lass.

3
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C. Objective: Accepts his perception of himself in general

- 1. [ spend a Tot of time daydreaming,

+ 3, L would rather be mysell than anyone else,

= 6. I wish I were younger,

« 1. There are many things about myself that [ would
change if 1 could,

+12, 1 can adjust to (get used to) new things easily,

17, 1 can take care of myself,

+18. I'm usually happy.

-2, Things are all mixed up in my Tife,

+24, Kids 1ike my ideas.

+26. 1 really 1ike being a boy (or girl.)

21, I'm not ashaned of what | an.

+28, 1 like the way that [ Took.

+33, 1 think I'm doing 0.,

+37, Things usually don't bother (upset) me for very Tong.

+38, [ can be trusted.

D. Objective: Accepts failure and success
-36. 1 really get upset when I'm fussed at (scolded.)

[I. Terminal Objective - The student assumes a positive role in
interpersonal relationships.

A Objective: Understand and accept one another (peers)

+ 4. I'measy to like,

+9, I'ma lot of fun to be with,

14, T have many friends my own age. ‘
-19, [ would rather play with children younger than | am.
29, 1 Tike being with other people,

=34, Kids pick cn me.

+35. My teacher 1ikes me.

-39, Other people are liked better than I am.

B. Objective: Assumes various roles in goal-oriented groups.
[11.Terminal Objective - The student demonstrates behaviors which

Tndicate positive adjustment to the school environment.

A. Objective: Confidence in front of otners

t 5. [ enjoy talking in front of the class.

-20. Tdon't 1ike to be called on in ¢lass.

+30. 1 seldom feel upset (uneasy) in school,
B. Objective: Pride in school work

+0. I'm happy with (proud of) my scivel work.

C. Objective: Achieves at highest level possible.

+15, | do the best work that [ can in class.
+25. 1'm not doing as well in school as I'd like.
-40, My school work makes me feel discouraged (hopeless).

Elementary Classroom Learning Enviromnent Inventory

By Gary J. Anderson and Herbert J. Walburg, 1968, Revised 1969 by
Ronald E. Cayne

SOURCE:  Research Department, Oklahoma City Public Schools

PURPOSE: This self-report instrument measures a student's percep-
tion of the Tearning envivonment in his/her Classroom, S$ix factors
are neasured: (1) Satisfaction, (2) Competition, (3) Friction,

(4) Cohesiveness, (5) Difficulty, and (69 Enviroments.

AGES: Ages 5-10, Grades k-6

AOMINISTRATION:  This instrument may be used individually or with

a small group. Items may be read aloud for students who are unable
to read. The administrator should work through the example item
with the group, making sure that all students understand the pro-
cedure to be followed, Estimated time for administration is 30
minutes,

SCORING: A raw score may be obtained by counting the correct
responses. The correct response to all items is yes, and there
are 42 itens,

NORMS:  None available,

INTERPRETATIONS:  The instrument should prove useful in providing
teachers with a profile of student perceptions on each of the
factors measured. If many students share the same perception, the
teacher will need to examine teaching practices for cause-effect
relationships.

ELEMENTARY LEARNING ENVIRONMENT INVENTORY
OKLAHOMA CITY PUBLIC SCHOOLS

DIRECTIONS: This is not a test., The questions inside are to find
out what your class is like. Please answer all the questions.

Each sentence is meant to describe your class, If you agree with
the sentence, answer yes. [f you don't agree with the sentence,
answer no.

Firsty Took at your answer card and note that it 1 numbered 1-40
on each side. Begin with question 1, PART ONE, and place all your
answers on this card. After answering questions 1-40 in PART ONE,
turn the card over and answer questions 41-43 under PART THO. The
answer to question 41 will be answered as question 1, PART THO,

Example Yes Mo
1. Most children in the class are good friands. 0000

If you think that most children in the class are good Yes No
friends, answer yes by filling in the first bubble: 9 0 0 0
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Yes No

If you do not think that most children in the class 0 00 0 32, In our class some pupils always want to do best
ﬁﬁyﬁmM&mmrmWHHmlﬂmmwm 3. Qur class has enough space to vork and play.

34, Many pupils in our class say that school is hard.
35, Children in our class fight a lot,
36. A1 of the pupils in my class 1ike one another,

Leave the Tast two bubbles blank; fill in the "'rst two bubbles
only when answering fes or No. Make no marks un this booklet,

L.~ The pupils enjoy their schaclwork in ny class. 31, Some pupils always do hetter than the rest of the class,
2. Qur class has many good boaks to read. 38, Classwork is hard to do.
3. The sane people always do the best work in our class, 3. Certain pupils don't Tike what other pupils do.
. Inour class the work is hard to do. 40. A few children inmy class want to be first al1 of the time,
5. My best friends are in my class. 4. The class s fun
6. Some of the children in our class re near. 42. There is room for me to work by myself or with others,
1, Most pupils are pleased with the class. ‘
8. Children often race to se2 who can finish first, L Satisfaction A .
9, Many children in the class play together after school, ;' ;ﬂitpgﬁgl?segﬂgypgzslzdsﬁ?iﬁ]gﬁgkc;gs?% s
10. Many children must have help to do their work, 16, Most of the children in my class enjoy school.
1. 1 Tike to show the classream to ny friends and parents, ggmgmm%m$ﬁﬁm?m
12, Most children want their work to be better than their friends' 29, Children seem to 1ike the class.
work. 41, The class is fun,

llyrfmmeM%mmmw“m& 2. Competition
14, Unly the smart people ?an do tve work in our class, 3. The sane peaple always do the best vork in our class.
15. Inmy class everybody is my friend. 8, Children often race to see who can finish first,

16. Most of the children fn ny class enjoy schaol. 12, ﬁﬁé?ﬁxawmtMﬂwwkwbeMthMnmﬁr
17 Some pupils don't Tike other pupils, 24, Most children want to finish first,

. Pupils i _ Ve G vt Lass SOl pUpHs alkays want 10 0o best.
18. - Pupt1s vork and play in many’ places in the roon. 40. A few children in my class want to be first all of the time,

19. Inny class [ Tike to work with others. ' 37, Some pupils always do better than the rest of the class,
20, Most children say the class s fun.

3. Friction
21, Some people in my class are not my friends,

6. Some of the children in our class are mean,

22, (nfldren have secrets with other children in the class. 7. Some pupils don't Tike other pupils.
23, Child i ' ‘ H.Smemwhimwdnsuemtwfmmm.
] mvﬁmnﬁMtMvwwkmm 25, Some children don't Tike other children.
24, Most children want to finish their work first, 30, Certain pupils always want to have their own way,
25, Sme children don't 1ike other children. 3. Children in our class fight a lot.

‘ ‘ 39 Certain pupils don't 1ike what other pupils do.
2. Most pupils are happy in the class.

21 K11 of the children know each other well, 4. Cohesiveness

28, Pupils work with toys and games arou , 5, My best friends are in my class.

, ? ' .y gones araund e oor 9, Many children in the class play together after school,

2. Children seen to Tike the class, 15. Inny class everybody is my friend.

30. Certain pupi ; ; 19, Inmy class [ like to work with others,
P@hﬂm%mﬂth@mmmwy 22, Children have secrets with other children in the class,

L. AT pupils in ny class are close friencs. Z0. K11 of the children kow each other well.

39
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ATTITUDES TOWARD SCHOUL AND TEACHER
PRIMARY LEVEL

31, AT pupils inmy class are close friends.
36, A1 of the pupils inmy class Tike one another.

5. Difficuly
4, Inour class the work is hard to do.
10, Many children must have help to do their work.
14, Only the smart people can do the work in our class.
23, Children often fird their work hard.

These are things that people say about school and teachers, [f the
sentence tells how you usually feel about your school or your teacher,
circle "T" for true. If the sentence does not tell how you usually
feel about your school or your teacher, circle "F" for false, If you
are not Sure how you feel, circle "M" for maybe.

34, Many pupils in our class say that school is hard.
38, Classwork is hard to do.

6, Physical Environment

2. Qur class has many quod books to read.

11, 1 1ike to show the classroom to my friends and parents.
13, There are many fun things to see in our class,

18, Pupils work and play in many places in the-room,

28, Pupils work with toys and games around the room,

33, Qur class has enough space to work and play.

42, There is room for me to work by myself or with others.

Attitudes Toward School and Classroom Climate

SOUACE:  Downer's Grove School District, I11inois

PURPOSE: To have primary students assess the climate of the school
and the teacher's classroom as related to such factors as satis-
faction, interest, fairness, difficulty, and teacher kindness,

GRADES: K-3. May be used with other groups when the reading
Tevel is appropriate.

ADMINISTRATION:  The test is recommended for groups; L:king it
makes the student feel more anonymous and less conspicuous. If
there are members of the group who cannot read well enough to com-
plete the form alone, the teacher may read each item aloud twice

- — = — —
P = T e - B o |
=

=

—4 4 -1 4 - —4 4 —4 —A — 4 — — —4 —4 —4 —A —i — —= — —4 —i —
- -T™ -T™ - - T - -T™ - - - - - - - - - e T - - T - -
=

1
2
3
4
5,
b
1
8
9

+ [ Tike school,

. My teacher does not 1ike me.

. My teacher is kind.

.1 learn many things at school.

[ do not 1ike school.

. My teacher has a loud voice,

. [ would rathar be at school than at home.
.1 do good wark in school.

. My teacher is mean.

N0,
Mool
Mool
Ho13
Ho14,
15,
M6,
Mo

[ am not happy at school.

My teacher does not know anything.
[ do interesting things at school.
My teacher is fair with us.

School is boring.

My teacher Tooks happy.

My teacher is helpful.

School is not fun,

to the entire group as the students read the items to themselves, 18. " There are too many rules at school.
The purpose and directions should be read aloud, and the person M 19, My teacher always wants me to do hard work.
adninistering the test should explain how the results will be used, M 20. 1 am happy at school.
SCORING: There are tu: sections to this: Test I concerns school M 21, My teacher has a nir: vaice,
and the other concerns the teacher, A +20 in either section would : ) .
indicate a very positive attitude while a -20 would indicate a 2. Tdon't Tearn anything at school.
very negative attitude, The "maybe's" are scored 0. M 23. My teacher Tikes schoal.
NORMS:  Hone available, M- 2. School s fun.
M 25, My teacher is unfair with us.
INTERPRETATIONS:  Pre-post results for groups of students in
the school would be useful when improvement in school or teacher M 26, There are only a few rules at school.
attitudes is desired by teache(s, administrators, counselors, etc. M 27. My teacher Tikes me,
E?Eaﬁzeoﬁtsiizﬂdgptuggﬁ? not give his nane, individual scores can M2 L would rather be at home than in school,
M 29, My teacher looks unhappy.
M 30, 1 do poor work in school.
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T F W 31 | Tike the things we do in school.

T F W 32 My teacher is fair with us,

T F M 33 My teacher thinks [ am dumb.

T F W 34 My teacher is not helpful.

T F W 35 [donot like to work in school.

T F N 3. MWy teacher knows many things.

T F W 37, [donot like the things we do in school.
T F MW 38 My teacher wants us to have fun Jearning.
T F W 3% [ like to work in school,

T F # 40, My teacher thinks that I can do many things well

School Teacher
t -1 +] -1
Positive Negative Positive Negative

. T F

2. F T
3. T F
4, T F

5. F T

6. f T
1. T F

8. T F

9. F T
10, F T
11. F T
12. T F

13, T F
14, F T

15, T F
16. T F
17.. F T

18. F T

19. F T
20. T F
21, T F
22. F T
23. T F
24, T F
25, F T
26. T F
21, T F
26, F T
29. F T ‘
0. F T
i, T F
32 T F
33 F T

Schoo! Teacher
t] -1 tl -1
Positive Negative Positive Negative

3. F T
35. F T
3. T F
31, f T
38. T F
39, T F
0. T F

Attitudes Toward Schogl

SOURCE: Downer's Grove School District, 111inois

PURPOSE: The students assess the climate of the school as related
to such factors as satisfaction with classes, interest, rules,
difficulty, subjects taught, etc.

GRADES: May be used in grades 4-7 or at other levels when reading
leve] is appropriate.

ADMINISTRATION: It is recommended that this instrument be administered
to groups and not to.individuals; tak1ng it in a group makes the
student feel more anonymous and Tess conspicuous. If some students
cannot read well enough, the items may be read aloud twice while the
students read them to themselves, The purpose and directions should

be read to the students, and the person administering the test should
explain how the results will be used.

SCORING: Items 1-13 are scored points for each as marked in the
circles. These items are to try to doiemine the student's general
attitude toward school.

[tems 14-38 are scored points for each answer as marked in the circles
after each statement. T points are also recorded as to whether they
were in the A group or tne B group. If a student or group has a

high percentage of their points on 14-38 in the A group, they appear
to favor a structured, more traditional situation in school, If the
student or group has a high percentage of points in the B group, they
appear 1o favor a relatively unstructured 1iberal situavion in school.

HORMS:  None available.

INTERPRETATIONS: Pre-post test results for groups of students in the
school would be useful when improvement in school attitude is desired
by administrators, teachers, counselors, etc. The results of
individual students camot be obtained if the present form of the test
is used because the name of the student is not recorded.

41
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[NTERMEDIATE ATTITUDE TOWARD SCHOOL Strongly  Aqree Disagree  Strongly
Agree Somewhat  Somewhat Disagree

School Survey 16, Students should b (2) - A~ (1) (1)-8- (2]

The purpose of this survey is to find out how groups of students able tn wear anything
feel about schnol. Do not put your name on the survey. Be as they want to school.
ionest 3s you can. This survey is confidential and in no way affects  17. School rules are not (2) - 8- (1) (1) - A- (2)
vour school grades. necessary.
18, More interesting sub~ (2) - B- (1) (1) -4~ (2)
Jrections: Read the statements below. [If you agree with the jects should he
statement, put an X in the circle under STRONGLY AGREE after the offered in school
statement, [f you agree somewhat put an X in the circle under than the ones we have now.
AGREE SOMEWHAT. If you disagree a little with the statement put 19. 1 think fcwouldbe  (2) -8~ (1) (1) -4~ (2)
an X in the circle under DISAGREE SOMEWHAT. If you disaqree with best if students could
the statement put an X in the circle under STRONGLY DISAGREE. pick their own teachers,
Be sure to mark an answer for each statement. , 20. Teachers should be  (2) - A~ (1) (1} -8- (2)
strict in class.
Strongly Agree  Disagree  Strongly 21, Each class should make (2) - B - (1) (1) -4~ (2)
Agree Somewhat Somewhat Disagree Up its own rules.
1. Schoo] is fun. (1) (3) (2) (1) 22. Teachers should not be (2) - B - (1) (1) - A~ (2)
Zoschool s wlland (1) ) (3 () . sbrict in schucl -
boring. . Stu ents.s?ou d]?e apl;(Z) -8~ (1) (1) -A- (2)
3. The best part of going (1] (2) (3) (4) to talk informally wit .
to school ds recess. eachers after school.
LoThesibjects inschool (4)  (3) (2 () . You rever leam ay- (2] -4+ (1) (1) -8 (2]

are interesting to me. thing from teachers

X hat are fun.
5. Teachers are boring. (1) (2) (3) (4) that ¢ - )
6. School should be in ses-(1) (2) (3) (4) . gn;u2256ttgh?ga;: ggn 2= () -8-
sion only 4 days a week. not as yood for you as
7. During the sunmer vaca- (4) (3) (2) (1) 2 hard gne
%‘Szré g:ﬁkb?;egcﬁgg]wlsh 26. You learn the most fram(2) - A - (1) (1)-8- (2)
again teachers that are easy.( ) ( 0 0
' . do not Tearn (2) -8~ (1) 1-A- (2
8. Very faw of my teachers (1) (2) (3) (4) . Students
have been interesting, :EgTCEeachers that are
9. Students 1isten to what (1) (2) (3) (4) )
2 teacher says an do ot 28, ﬁu?gzoo1 must have  (2) - A- (1) (1)-8- (2)
care what he/sie does. '
10. My friends 1ike school. (4) (3) (1) 2. Students and teachers (2) -8 - (1) -4

should make school rules,
30. Only students should (2) - B - (1) (1)-4- (2)
set the rules for school.
31. Teachers should he able(2) - B - |

(2)

11, There should be time in (4) (3) (2) (1)
school for teachers and
students to get together
to discuss problems.

—
—
—
—
3
=
[
—
~o
—_—

12. School ias nelped me a (4) (3) (2) (1) gﬁﬁwmmmwwm
lot. g ;
13. Tt doesn't ~atter what (4] 1) (2) ) 3. lgguicgﬁglezgozlgig$aCh(2) -8 (1] -4 12
3 teacher says, it is
miat he/sne does that is E;??l??gn(rgig’ Hn
most iortant, houls : ]
4. Students who treak (2] - A~ {1 ()-8- (2) 5 Egﬁgg?tiu?:guld follow 2) - & - (1 -
:;23?; Egiﬁ?cigdpgﬂi?se 3. Students should be atle(2) - L - (1) (-c- (2
5. aien students wear (20 A- 1) (1)-B- (2] fo g0 Io school 16 they
slopoy casual clothes to E have ¢ :
school, they can't study they have o.
g 35 well.
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Strongly  Agree Disagree  Strongly
Agree Somewhat  Somewhat Disagree
35. Field trips are fun, (2)-C- (1) (1)-L- (2)
but they do not help me
learn very much,
36, There should be time in(2) - L - (1) (1)-¢- (2)
schoot for students to
get together to discuss
problems.
37, School does not offer (2) - L - (1) ()-¢- (2)
enough subjects.
38. The principal and (2) - ¢- (1) (1)-L- (2

teacher should say what
the rules are.

Estes Reading Attitude Inventory

~ AUTHOR: Thomas H. Estes, Director of the McGuffy Reading Center,
University of Virginia

SOURCE: Research Department, Oklahoma City Public Schools

PURPOSE: This instrument is designed to measure how a Student feels
about reading.

GRADES: Grades 3-12.

ADMIRISTRATION: Designed as a group test, this instrument is
recomended for pre-post testing (October-May). The teacher can
note changes in attitudes toward reading by subtracting the score
of the pretest from that of the post test.

Students should be assured that their responses will not affect
their grades.

Some statements are positive; some are negative. Responses to
these statements differ in value. To agree with a negative state-
nent reflects a negative attitude; to agree with a positive state-
ment reflects a positive attitude. The following response value
scale allows teachers to evaluate student responses.

Response Values
[tems: A8 C D E
The negative items:

Nos. 1, 3,4, 6, 8,9, 11, 12, 13, 18,
17, 0 123 ¢4 ¢

The positive items:
Nos. 2, 5,7, 10, 14, 15, 18, 19 543 2 1
Response values to assign to each possible response to each item.

The student's total score is a quantitative reflection of his
attitude toward reading.

SCORE RANGES

Below Average Average Above Average

Grades 3-6 Up to 90 91-121 122 and Higher
Grades 7-12 Up to 80 81-114 115 and Higher
READING ATTITUDE INVENTORY

Name Date

Directions: Following each statement, place the corresponding letter

from the key which indicates how you really, honestly feel about
each statement. This is not graded.

Key: A - Strongly Agree
B - Agree
C - Undecided
D - Disagree
E - Strongly Disagree

Reading is for Tearning 'uit not for enjoyment.

Money spent on books is money well-spent.

There is nothing to be gained from reading books,

Books are a bore,

Reading is a good way to spend spare time.

Sharing books in class is a waste of time.

Reading turns me on.

Reading is only for grade-grubbers.

9. Books aren't usually good enough to finish,

10. Reading is rewarding to me.

11 Reading becomes boring after about an hour.

12. Most books are too long and dull.

13. Free reading doesn't teach anything.

14, There should be more time for free reading during the school day.
15, There are many books which I hope to read.

16. Dooks should not be read except for class requirements.

17. Reading is something I can do without.

18. A certain amount of summer vacation should be set aside for reading.
19. Books make good presents,

20. Reading is dull.

OO ~1 O N B L) PN —

Oklahoma Scale for Grades 4-7

SOURCE:  Research Department, Oklahoma City Public Schools

PURPOSE: Scale 1: Your Feelings About School is composed of two
subscales: feelings about yourself as a student and feelings ahout
school

Scale 2: Your Feelings About Yourself is designed to assess the
student's self-concept and feelings of dignity, worth, and independence.
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Scale 3¢ Your Feelings About Yourself and Others is designed to.
Jesecs attitudes of elenentary and secondary students toward their
awn sotial and interpersonal relationshizs.

GRADES: May be used in grades 4-12. Students with reeding problems
may need assistance,

ADMINISTRATION: This group test may be adninistered to Classes of
reqular size. It is also appropriate for larger groups.

SCORING: Students record answers on an answer sheet which may be
hand scored with a key or maching scored.

NORMG: Percentile ranks are available for school size and ethnic
groups.

INTERPRETATIY:  Students who score high on the scales have a
positive attitude toward themselves and others. They are-likely
to foe] confortsble working and interacting with other students.

YOUR FEELINGS ABOUT SCHOOL

Following each statement, place the corresponding letter from
the key which best shows how much you agree or disagree with the
statement.

Key: A - Strongly egree
B - Agree
C - Agree as much as disagree
D - Disagree -
E - Strongly disagree

1.1 1ike scrool,
2. D wish I aian't have to go tr scre2l,
3. Time spent in school is time “ast: &
4. lotning is more mporteit to we ¢ on doing well in school.
5. [ nate nomework and otir extra woi
6. I don't care how well I do in school.
7. L enjoy working or most of my school projects.
“3. Fost of the things i Tearn in school are important.
9. It's fun to be at schosl.
10. Hothing you Tearn . stiiool is very important.
11. 1 would rather ¢ anvihing than study.
12, School won't help me with whai | vant to do in Tife.
13, School is «u11 and boring.
14, Most of ny school work 15 @ waste of time.
15. 1 would ratner have & job than go to school.
16. Doing well in school is important to me.
17. 1 do only as ruch work as 1 need to to get by in school.
18. You can't expect to get anyjwhere in life if you don't do

well in school.
19, The things we learn in school are interesting,
20, There is nothing [ would rather do than go to school
21. The only interesting thing in school is my friends.

YOUR FEELIHGS ABOUT YOURSELF AS A STUDENT

Following each statement, place the corresjonding letter from the
key tha' ' ~st siows how much vou feel each of the statements i
like

Key: A - Very much 1ike me

B - Quite a bit like me
( - Somewhat 1ike me
D - Not much like me
E - Not at all Tike me

I am a good student.

.| do most things well.

My study periods are usually well spent.

.1 get bored easily with most things I start.
.1 an a hard worker.

I need help with most of my school work.
[ Tike to do a good job on anything I start.
I have trouble making myself study when I know I should,

.1 don't know how to study.
.| give up quickly if I don't understand something.
. I do as well in school as my teacher expects me to.

[ am not interested in many things we do in schoal.
[ usually plan my work well in school.

[ try to be careful about my work.

I can't work on one thing for very long.

. My school work is too hard for me.

When I start something I stay with it until I finish it.

.1 am proud of the way I do my work.
.| feel that I am doing well in School.

YOUR FEELINGS ABOUT YOURSELF

Following each statement, place the corresponding letter from the
key that best shows how much you feel each of the statements is
Tike you.

Key: A - Very much like me

B - Quite a bit like me
{ - Somewhat 1ike me

D - Not much ike me

F - Mot at all like me

. Sometimes [ am too careless.
.| can do most things well,
.1 feel I am just as important as anyone else.

! have trouble deciding what is right

[ am pre'ty sure of myself.

There are a lot of things abou' -yself [ would change if I
could.

.| became discouraged rather easily.

I am good at figuring things out for myself.

. [ Vike myself the way [ am.

o
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SELONDARY CLASSRUOM LEARNING CNYIRONMENT INVENTORY

e puriose of the follondin questions 13 Lo find aut what your
w1y e, This fs mob a "test." You are dsked Lo give your
ahesly Trahk opinfons about the class which you are now Attendiny,
M1 ansners dre ghomymus, o

I atwering each question o through the foliowing s leps:

1

b Mg the stateent carefully,
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yiateent,
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5« Diagren
L+ Ajrop
0o Steongly sgren

Mushers of the class do favors for ome angther,

the class has students with miny dfferent interests,
Students who broak the rules are penalized,

the ltoks, magaeings, and oquipment students need or want are
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Corbab students ave no Fespnt fur oler s ludents,

M chass knows exactly st 18 hay ty el done,

fhe botter students' wueslions are aigwered Forn sympathietfrally
than those uf the average students.

Certaln students work only with their close Frionds,

The students enjoy thelr ¢1ass work,

There dre long periods durihg which the class dovs nothing,
The work of the class fs ditficult,

Fatlure of the class to meed objectives would mosn Dittle ty
indfvidual nembers,

Glass dotlstons tond to e made by 1) the studunts,

HosL students want thelr work o be betver than Uhede feiongs’
work,

A student hay the chance o det by hnow a1 olher students 1
the class,

Class mambers tend to pursue difforent kinds of probloms,

The class has rules to gulde it activities,

The students would be proud to shuw the classroom to 3 visitor,
There are tensions anong certain groups of students that tend
to interfere with ¢lass activities,

The objectives of the class are specific.

Only the good students are gfven special projects,

Some students refuse to mix with the rest of the ¢lass,
Personal dissatistaction with the ¢lass 15 too smll to be 4
problom

The work of the class 1y frequantly Interrupted when o
sludents have hothing Lo do,

Students are constantly chaltenged,

Students dan't care about the fture of the class as 4 group,
Uectstons affecting the class tend to be made democratically,
“tudents comgete to See who can do the best work,

Mumbers of the class are personal friends,

The class divides 113 efforts among several purposes,
Students are asked to follow strfet rules,

The room 1% bright and comfortable,

Certatn students in the class are responsible for petty quarrels,
Edch student knows the qoals of the course,

The clggs 15 controlled by the actions of a few membors who are
favored,

Some groups of students work tagether regardless of what the
rest of the class 13 doing,

The menbers look forward to coning to ¢lass meetings.

The class 15 disorgantzed,

Students fn the class Lend to find the work hard to do.
Marbers of the class don't care what the class does,

Each mnbor of the class has a8 much fnfluence a5 any other
mwher,

Al!m of the ¢lass meabery always try to do beller (han the
olhers,

AD students know each other very well,

The ¢lass 15 working toward many different goals,

There 15 a recognized right and wrong way of going about ¢lass
activitles,

There are displays around the roon,

)
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Corbatn by gre cons Ldered apcoperal e,

T o s realiees votly how such work 16 15 requived to do,
dhudents who have pasb nistaries of befy dbsciphine problimg
pee diserintngted qgaingt,

Cortaln groups of frionds tend Lo it together,

. Atter the class, the students have a somse of satisfaclion,

Many <1435 manbers aro confused during ¢lasy meatings,

o The subjont studled ruquires o particular aptitude un the part

of the Shudents,

o Sudunds Dave DIRE D concern for tha Suctess of tha class,
oWt the class does 5 dutomined by o)l the sludents,
- Sbadents feel Taft out undess they conpote with thate ¢1yss:

maley,

Each studint knows the uther masbers of the chass by thofr
Fimt fdfes,

Diffarent stodents vary 4 yrest dea) Fegarding which dspects
of the cas they are interosted In,

B classroom procedures are wel leestabl 1shed,
. There b5 enough oo for both tndividual and group work,
. There fs an undercurrent of feeling anong students that tends

to pull the class apart,

o Lach student In the class has a clear 1dea of the class qoalk.

Cortatn students are Favored more than the rest,

» Cnetain students stick together fn w1l groups.
o Students are woll-satisfied with the work of the ¢lass,

the methods used (0 this class are 1}logleal,

Yany students tn the school would have dIFffeulty dofng the
signced work of the clyss,

B:udent: have 1ttle concern for the dafly progress of the
class,

AT students share clasy responsibilities equally,

thare §5 much corpatibion in the class.

sasandaty B iaruen Learning Evirannent Inventory
Tim hralysTs

Lahes | eoness

L Hburs of the class do favors for one anather,
1o, A student has the chance to ot to know all other
students In the class,
L Mters of the class are persumal frlen's,
A1 students know each other very well,
5. tach student hows the other members of the class by
thefr Flrst mares,

.: ‘ }lrl".rr". ‘i[

P Ihe chass hgy dtudenty dith many different Snterests,
Vo Clasy mabers tend Lo gursug diferent kinds of problees,
1. The class divides 115 efforls among several purposes,
4. The chiss b working toward many different goals,
i aftfeeent studenls vary o groat deal regarding which
aspects of the clays they are interested in.

6‘

1.

Lol ly

Jo Students who break the eules are peralzed,

17, The class has rules to quide its activitles,

3, Students are asked to follow strict rules,

45, Thre fs a rocugnlzed right and weony way of golny sbout
clasy actlyities,

Y. A classroom procedures are woll-estab] fshed,

v roment

4, The books ) magazines, amd wi{pnent students need or want
are pastly avallable to then fn the ¢lassroom,

16, The Students would be proud to show Ui ¢lassrom Lo o
vistlor,

12, The voom fs bright and confortable,

46, There are dlsplags around the room,

6. Thera 15 enough room for both Individual and group work,

Friction

5, Certain students have no respect for other students,

19, There are tensions among certatn groups of students that
tend to fatarfere with class activities,

33, Cortatn students fn the class are responsible for potty
quarrels,

4. Certain students are cons fdered uncooperative,

61, There 15 an undercurrent of foeling among students that
tends to pull the ¢lass apart,

oal Drection

6. The class knows exdctly what 1t has to get done,

20, The objectives of th class dre specitic,

3. Each student knows the noals of the course,

48, The ¢lass roalizes exactly Mow mTth work 1t f roquirad
to do.

b2, Eac? student In the class has a tlear 1des of the class
j0als,

Favoritism

imainitn o,

LMMMNWMWWMMHmanmwmw
answered than those of the average students.

21, Only the yood students are given spectal projects,

35, The ¢lass 15 controlled by the actions of a fov manbers
who are favored,

49, Students who have pas historfes of being discis) tne
problens are diserininated against,

63, Certain students are favored more than the rest,

(1 iqueness

8. Certain students work only with thelr close friends.

22, Some students refuse to mix with the rest of the ¢lass,

36, Som groups of students work together regaraless of what
the rest of the class 1s doim,
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tr the fallowing 11t of Stateeenty check g} teacher behaviary
shich gou feel are importart of tssentia) in develeping values in
stadents, From thase cheched, beioel the nine (9) you feel are
AL TOrtant,  As(gn D utaty o (he w8t feuortand buhavior,
A paihty Lo the nnt st isportant, unti) the niny statements you
hare selected have boer avigned 5 msber, Keap this fom for
Aatusslon purudsed, ramler U DINES assigned (o the dnimer

HELIN
o Prride students wh a4 gind sel of values that wil) serve
thevt ant il they ars o4 enigh to make thair own cholces,

Jo, drcourage tudents 1o At e values of thelr parents
360wy, L caintain hapmany in the Fanily and
ﬁﬁc‘t‘ln

Lol stitents identify whab i Tp0rtant L Yk {their
valaes), kat Uy pride and oherish, .

Lo e Stydents obperluhities W eaeldin and dlscuss thei

Crilaes with their <assmales,

5., Falp atedents becov aware of different value and Lolief
g5ty

S vlentify nersont Wb wre sout redels (st or present) of
sreferred valved,

fo . SeL ah wuartle 6f the wey peple Gught to behive.

he [nciurage students to act, Divave, 460 five 16 accordanie
with thelf tn vdbig (ices, ,

Vo, telp students disioser and evamine dvaitasie diternatives
whent Uhwy are Faged with vebie degiyiam,

W Velp students recantie hose Chatees that aep aeceptanly

LA LAY o

fhe . Tatoert stodents 1n thelr ows vatus deisigns, bul help
thamt Yearh 10 wetgh the povsiole convequences,

P sele tadents undersland the coRfliEL Yelwerh 1RI 24
i gronts [ rebighan sl oyl 0umal) (et can develsy
feie valen Jitleroniey.

“eveloped bg A0 Wit ang LR Singy of the leterstate
Eaacattim) Bssoutce Sereice fonler. Salt Late Cily, Stn. Tabes
IR TR Valeg gl Feaihing, Loy £, Dylhe, Mgren )] wapein,
ool Videny B Tineny Dharlis T % i) Rbhishing €9, 1946
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Lo Inspive students by presenting semples of adsirable values
" apd their consequenem,
o Help students enarire thede can botaylory, alttludes, and
~ telints 10 calrafy thetr vlue aysten,
. Help students mabe (haices by presenting araveenly and réasons
“for cerlaln values and {he pitfalls of others,
1. Encourage studenty to rale their own choites, and to male
""" ther friel),
o Dstablish raled and stardards for the classrods that resresont
 gesirable viluss,
10 Melp students learn 10 resece the values of olher persens,
greupsy and Coltures, .
19 velp students learn to daal effectively with thele owh valu
T eonflict |
€0, Encourage students to extmine changing valuss in society,
value conflict, and hypacrivtes (vaying one thing, duing
andther), ‘
21, Draw on the witdom of the culture or redigion to end support
1o proven values,
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firoup Roles, Tositive snd Negalive
SURCE:  Research Departaent, Oklahoma City Public Sthools
PUAPOSE:  This instrument s designed Lo assess 4 sludent't ﬁer'
ceition of how group meebers behave in 4 qreup process, fol

fiedative and positive qroup roles Are assessed; students rate
thenselves and olhers,

FOPLATION:  Sscondary students and adults,

MMINISTRATLON: Smal) groups of nt rare than ten penders, Ihe
instrerent 19 uieful to ronttor the growth of grovp process, It
1§ 2658 properly vied after students Nave been Introduced to the
roles 4nd have bees inwslved 10 3 Laskeoriented group brocess.

SCORIAG: A tolal suore cin be tenputed for each individual fron
the ratings of groun rembers. & eceparison of posiLive 48 negative
Scores 15 an Indication of Lk roles plajed by the Individu),
Stadents tota) thelr own sgare,

NORMG: Norms are Ml dvatlable. Scores for pasitive rales shoyld
IRireas 4y Students learr about qrovp process,

INTERPREFATION:  Studeste shoudd bo mare (Mit théy w1l be vated

by Uhe yrond otd INaL the ratiegs il) b0 thared, Teedtacd v,
e ohbitive and Tmediately avatlable 1o the Vludents,
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P the roup Foles
steckiction: Trg Loniept of role *¢am 1 pattern of behavior which charactarizes an ingividedl's place 10 4 9rdup

Gee's e de i fferent Arouds Ras 4 piwerfyl bearing on the develoseent of the individed) o5 well g the productivengss
ot the Jrogg,

o mal] e 118 possible to ety characlertatic patterm of bohavior far each of the membiers, and o relate
these roley to the functiontng 6f the e,

M the qrou progresses, changes 16 roles of qroup meRbers occur. Socfomelric questionmaiees may be used to Jearn how
udch Pebef sebs the other wambers and hinsels at different stages I the Hife of the grout,

Ulrections: Rate yourself and the other menbers of the qroup on the extent tg WRiEh dach of you berformed selected
kusitive aroup roles, Glve the group mober 3 rating of § §f he performed the particular group role more thin the

other group meeters, Give hima L 17 M performed 11 less than the olhers, Ratings from ¢ (low) to 4 (high) witl ne
Jheen Tor varying levels of “average” performance,

Role Group Member (Initials)

L ~

soll

T YT YT

L feebig 1 mation or Opinigns: asking for clarifis
cation of vdeat, Suggentions, or values; requesting
ada; tonal mfemat:tam }bowl»g Yo gn eApeeasion of
feeling about something from he mmbers, e R g i s e A S st 2t
T T TTY Y TYTYYTY

Co Offering Infomation or Unintons: offering facty,
Ceas, valarhi relating ane's own exseriences Lo the
grovp.

T T T T T T YW

I iﬂrggmﬁlﬁm; beinj 1;t$m=5. WA, FeLpons Ivej
BEAISIN others and thelr deas, et g T eems s o | -
T T e T T T T
| iﬂ.glg;tj,mm};}u Brapos Ing 16lutions, fuygesting
init

bow Tdeay, new o7 Initions of o problen, or 4 new
ATk for solying it,

S Ustening and Folloeing: Seing atientive and reapons
Vve uﬂ?%" others arf'%i,loq: reflect Bach Individual
M grdug feel ings,

b Semariong gr t%w,m?r, Srowp Feeling: pulling
together fgfgl;& 843 6 {'r%ggg?%%ﬁ?dmnain@
reacions of the grovp ta 1eaas of tolutions by

IRtarbreting whit e grovp feeling 13 sesd tote. T T T T T T TR T T W
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o sp bt (Injdials)

; Semnipiey o eedind oy o Herend putnty of view,
ste teatioe feeliegs by changing e contest of
3 Abcussinn, sabing corprontse solylipns,

¥, ‘.H'*IMW: et ) Al bemnls aggingd Hoap
girly, seeinleg el iy of Mews, retiling P
S Anib JR b ang which skt it wilh ranp qnaty
b teghed procerey tar fybHunitg

MPRETWNL G B G SEALTT Y
LA LY B S

Yegalive Group boles

sttty dione The nemd of egte vmats 3 paltern of Lehaylor which characterizes an individsal's place v 4 group,

e’ vl o ictersel ypongs oy 3 oartal e on U dereligrant of the 16die dug) 35 well v the prodttiveness
il the grog,

td ol g 11y paskitle Lo WendIfy charscterisli nalteris of behaviar for pach of the martiers, and Lo relte
e agley 1o the Conctioning of (he il

Ay the ghoup o0 soeises, thanged in foley of roup serlery aeyf, Soctonedric aues Liohnaifey ndy be used 10 Jaarp
P ey carber sepy the uibet serbets and himel! af different stages In the 11te of the Jroup,

vitections. Sate puutiell and the olher warbers of the group on the extent to which each of you perfomed sedected
ropalive qemip toled, Glve (he group rewber 4 rating of 5 1F he gertomed the particylar Jroup role rore thin the
sther jruap “a'ters. Sl Wn g L AF b perfarred 18 Tesy (hyn the glhars, Palimgs fram 21} 1 4 [high) wil) be
pheh Bt gty levely of “qeerage’ porfarmaece.

iyl Sroup Merber (Initials)

R T R SRRy il bbb iy b o i dbind o, B
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Feraghition teeeing: ablargling o ead) ablentish
to oneseli Ly Toudnes, oxcesylve lking, extrame
fea3, warking for sbatys by trying 1y buitd youraelt
i velore the group; beteg sgatiyticel,

/.o i aﬁi_n?_ Pl 00 Labgebls) ot quing g magh
ot 4 pathL Lititg Jersomal enperienes untedsled
o the pollan; tefecting dbas withat dye (o5 e
FIALLY

T T T T T W
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Hithitdwal: bolny IndiFferent, snchoding daplragetig,
Joud} iwh—rJ',"w,glqu?rlrl(; Trum the subjeit, whispering and
private conversationy.

Bedng Heqatva: oritichzing o blaming othors; being
negitive Gy ofher's 1deas or faelings, cstling
atterlign 1o parsunal iies ralhier Lhan 144ues,

webraling: teying to control the grop by eeosesive
LTINS, Jiving the Aast ideat, reating ty evarume 3
ideds and spiniins, and deflalig W ogo ahd sisli
of sihers, Lhirs that he msl be the leader,

o farging-On. always Lo supporter; 19ttle tg offer,

jums on Land-wagams; avolds debates,

lorsitg Argurd:  clowning, Johing, Ainichim; the bad
infTuence; distracting the grovp with fool fihness,
!nﬂUEﬁdﬂes¢ elc,

Compeling: vylt with others Lo gain faver with the
Teadsr snd nerbers by playing the nost rales; qiving
the “best” Ideas, tryity to be ohe-uy on the ideas of
others,

Grgup Merhir (191t1a)y)

T YT T T W
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FHUOE. g epplory shadent otbitodus toward -0, o e
1od bl of ubhers, Ming dlems refer o behay g s o
o orlentatfon Lmard Sho rights of glbery, te o ur
from ttn e myfortty and minurily viyints,

FRslm i, ety shudenty g Attty
L NI R R PR | TS

VoAb e e bied U TR TRIT I T T
S e Loward ologyy

WIS oh dyaitante,

PECPIALON: The talal seore can be ased a5 o
af stuwent sltttuo, A1) the scores can be 1isbad
Ehat stadents can oo the range of U 1tades, The
b used 45 9 stimutug Fur discussfon and planning =

pdon P
WL ume. 50
Syt ey

BTG

MABRITY - MISORITY OPINTO LIt
woetdarg Toacher/Poer From

Partietpant's Yoo

L

ibserunt’y Yime e

MLef pach of the following items, place the CaFresiin -, rlilipr
Pron the bey It test descrites U dogree Lo whie fier ~ sterpnt
Fity the participant,

£+ sty
s yiten
b oogeldm
Yo tarely
b« Bpgpt

vepr | s alaap

b eaiile and willing 1o chande whet heedn,

‘alraies Tear ntertuplions while othery speak,

WOy wvey tnitiated by minarity (ractal, eth. o s

AT

o Leturstraley inteeest tn tha Wlalory and ultere ¢ -
vittal, ethnie, g rediglons groups,

Merutyifates Interesd In umderstanding majneity 1ot o . o,

tercatealeg nterast 10 undorslanding dissenting i at o ey,

Seolirate g pride 1n own herilage,

frieply erpressiomy of friendihip to tndividuels wiy diefer

cltirally and wignamically,

T 0ers expresstons of friendship to Indlvideals o difter

taltarally ond etgotorically,

S e

- T .

AV befrabny fro
wo e dfffs

o pports cittar T wdraness assanh] fes an rograms

Vo Uoohstrales ot v 46 <arify staleinirli +id feelirgs

CLhers,

o1y atcepting, oper, and honest,

13 Wity ta disicee eaenly and dirmtly.

oy liefrafns feon lescule aad Sircasm,

W Siefrats from abu-ive lonjuage and a7y,

L Regents cribLisn vith o mindmm of defer suniess,

e, Refrainy Fram sleatyping, _

1. Ghabses Fresls to nleratt 1n (nform wrprings whth in s
chuals iftering 0 red fglon, roce, oliis ety in, and e s
‘\39‘35.

200 Bematy 1 contrt of hehayior when "put b, "

13 gt of one' own degree of prejudiis,

22, trives Lo fnsur the right 0f the minp=1t: to be Foprespter
in daciston mak i,

3. Attenpts to inflisnce the schuol to meet owi needs.

24 Develops positive tnterparsomal relatioss,

25, Respct buman diversity ard persona) risnts,

{6, 15 wware of the trgortante of nonverbal tehaylor 1n {rtor-

gersdml relatiomships, |

ogy rat {nfedtve on the ¢ight of others to have & diftennt

o Hfestyle,

th. Recognies "pladowns” as revealing mre abant the other xeeson
than 14 does abaut onaself,

MMORITY « HINORITY OPINTGANAIRE
Secordary Student Fora

e Juk by gy vy ef ediding e

lyre

e e i g, i &g itk ek

Mter eath of the following items, place the coreespanding nurier
from the ey that best deseribes the degree Lo hich the staleeat
ity youtself,

Yepo s ﬂw{t
¢ = hastly
3+ often
4 < yeldgm
b+ tarely
6 » hevet

I am flesible and wﬂl!nf{ 10 thange when netiad,

Lreeleain frin interruptlons while others speak, |

L support mgiey Initiated by ninerity (raciel, ethalc, ey )

touss , ' |

? domghsteate nterest I the Mistory eulture of the other

Facialy ethnic, and raligious groups.

5. 1 dawnsteate Interest n understandtng majeity pofit of view,

6. | daonstrate interest in understandig dissenting point of
o,

1o 1 dasinstrate a pride in ny her|tage,

ol

t

1



B apl gy of By By sl fvidualy why 111
o] A et gl
boettep eepPoss by pf teeeb o b ind clduals b ey
vathural ¢ oand econin gl
| vefraic from ‘iﬁ-yfédﬁﬂ s L s g gy uf Eﬂcxudghq IR TR

whe, are s fferent

I ] supgort colburd! waroness o omhiie i e

VD dmansteate an by g GEon umienty and beal tep gt
iythees

R R T IR LE BT
PR T g Qo dlsagred gien ko o et 1y,
oL eetede b fdicule and saree,
RIS RN TSI langlmm anfl e fxiu'tll'“ll]\
A TR LY A TN AN L W T R B Y AT TS
Vb reteat Prae steveglyping,
VT choase Fraaly by Inberdct Tnontomal catheriegs with o e

ks Bftereny in relighon, rac-, ettt ablgin, and wicie) oi

el L oraatn fnoontrol of my behavior wisti L am oo t-down, "

dho 1 am awgre b my own degree of wrejudice.

0.1 strive to insure the right of the vinority to Se representes
in deciston naking,

.1 attampt to influence the Schuel to el my newds,

" | develuy positive Interpersonai relatiomhips,

o | respect buman diversity and persotal pights,

6, 1 am aware of the portance of nonverbal behavior In inter-
persurit relationships,

o1 do nod tntringe o the right of others to have d differen)
Jifestyle,

1 reconize “put-dowhs” a4 reveling more ahpct <2 other gorson
than 1t does aboul e,

RESPECT FOR MAJORIT* . MINORITY J0INILN
Fmendary Toasrop Checkl:st

’MN’{’ L e o e B L i i eiok g e b g b kbl 2

After oach of the follwing 1tens, place the corfespondig muber
From the dey Lol best describes thy degres Lo which the statanent
Fits yoursell,

tyo 1 alap
l- mxt{y
Fooaftan
Ao spldes
§oorarpls
hooapye

~7

o1y Clentblo and willing 80 ¢hange whin nuted,

Lo Onfrainy tron tntorruplisns wiilg gthes sseqh,

Jo Gnanstrates interest In the Afgbary et cilture of othe
Factal, ethnic, and religious groups, ,

4. Geanstrates Interest ih undessbading moority poit i view.

5. Deonstrates interest In undeestanding dissenting point of yvim,

6. Domonstrates a pride in own tarisage,

Ky

PAruntext provided by eric [}
L

/ A(*Pf* QINV@§5’0ﬂ§ MEIRP e
e ety and acitinieal s
Bt aapresslons of fooeni
ety and econoninatly

G, b arcentingy open, afid home:

J0 teates from ridicule end s e

[ teive to insre by roht o7& ningrity Lo be rejresmnted
s lon makdng,

Vo e of onn's awn dwgres o oo judice,

P deept o5ty len gther taan s

[0 tuspenes human dreers ey ard persong! Flants,

W o awaes 0F Do duportpne o0 wivarba] behavior 1o ntaroerson:
rrlpdipmahips,

Lo fomn et Daleprge an U eigrl o oDhery G Ront 4 0! el
s tide,

fpon v idudty Wy o rpr

o by iduals whe ciee

Classeoon Bt or (enlory

SUMRCE:  “xsearch Department, O ohame rity Public Schaois,

PURPOSE:  This Instrument iy ustd biy -t teather to rate an
indtyidual student's bebavitr v the tiossroom as 1t relates s
hommat clessroom attivities, The student 18 rated ve hi. danomstrae
tion of respoms Ibi Mty related wi cuch ficlors as completing sssigns
rents, 11atentng and foliwing rimscsiomn, working Independontly,
using class time profitebly, am: serseantrol,

SCORING: A Score of B0 14 possibln by wding the 20 ftem scores
of Gaoints edch, Mo sublcale scores ars uted, (ly flen $even
{5 veversdi the ratihg seale for 2ha 1len 18 15 reversed o
tha: scoring 15 not affecled,

NORIS:  Less Devlant, More Positiw listie for
Mean: 624
S, 1,46

Hore Deviant, Less Pasteive fimmeigr
Mean: 49,07
$000 1290

TesteRetest Rolian(Tity over o semester:
[lementary Suithencs . Py’ 0. faee
Secondary Stutents. Fip 501
HSignificant at 1 leved of confidence

FOMINSTRATION:  The test wis norwed for regular «1assnom sroups
of 2535, the tescher myst complete anch scele fntlvicadly. It
was vconmended that Whe teachers wurposedlilly Obseruse the §tudent
#t st ) days prlor to completing the nsdrumpnc

136
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Aruitoxt provided by Eic:

wy

¢

Pomop e batyy, i U Lursasgorting namior From fhe roy

coes b ode b Ui s tadent’ s babavior,

; Rate
BT LA T P
fts
N [ B T T
SR b oand te oy the e her irstrugt fons,

Puas tenioct for che poleety of Citers,

maten wGuberatlve o wrtn uzhers ieo Tassroon activitics,
Peacts faverabily o the tewher's sathoeity,

Lo 80 i we o reogirs] materiads,

Attends cliss wity vhaagh rogularits 39 deep up with the
reapatred work,

ALY Re Ly vk Traching aif gt by delibarately ereat oy
iFol" s unhecessovily,

Lomes to class witn hin asyigmants completec natisfactor iy,

JEilizes nis nental capabidities Lo the fulle:t eatent in
¢ lassvory,

Laigritr ites « willindgnesg ty share his ideas. time, matereal
ele, with otrers,

fontreis B Trggtrationg,

Comes W0 ¢lnss un Line,

“eapects the cights of others in Lhy crowg

Tt e aton o potitive atlitude towar? thap s ject mathne
droys wlassrcam vules ard requlations.

airks andepecdontly,

Folaws s webl 0 Togds in group activ 4iax.

Vol te b mhp s e,

Avte Wn aen of classrgom rospon s it Lo,
Bralheey nee sty tine satisfactoriiy.
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lorn, tiabort G,y Mordnch, Puter and Scarborugh, Alton, 7.,
AN LGP LT DLELGPMERE WORESHOPY, - Combor fur Greablve topde
i e,

okl e Hteacbtony for Tour digs of expm‘hnent-ﬂ genrgisey 1o
gt on sedEedurelupenat and self-change,

Lordan, thondy Doy Teb D TLACHER ERFECTIVENREY, TRALNING, #ele:
b, Wyden, 19/4.

Putting qualtty mty the student-teacher relationihip has bepr
aien 6f 4 shreyesr projeam, Teacher Effectiveness Training, deveinag
Ly California psychologist Themas Gordon. The 3C<haur courss, o
uitgromth of o sinilar treining program for parents, has bees el
urtens fvely with teachers throqunut the country and 15 now ousilphie
in ook form, T.ET, FLS thems {8 that successful teaching, w
matter what subject, ab what level, or with whatever type of chitd,
depends on “establishing a particular kind of relationship wsh
students, " Gordon's methods teain adults to put esponsibileny an
stutenty for modifying their benavlor, and theary 14 put into
irackice for the reader thraugh the numerous wrdnples of behavin:
rudtticalfon techniques. The book s ¢ quide %6 the untque

Lamqudyn of Teacker [fFertiveness Tratning » 0.q., "sctive Hslems
tng," "l=message,” and “value collision.” A final chaptur <umari 2es
the parent tealning prograe.

fab], Brtan, YALUES CLARIFILATION AS LEARNING PROCESS. Paults).
,"Nﬂvln. 19,

bagk 1: Sourcebook, Lramines values, and how pearle vie v misgse
Vierr n ther personal Tives. Welps pegple refiect aml distover
Wi own methods of (hinking and fomning apintons.  Akds then 1
seplaring Tfe and ditcovering new meantng for thamelves,

Bk 2o Guldebooke A tasic mamal of prajects amf prercise 1o
bty participants enanine and clarify their valuei. [rcluded grs
derinitions of values and valup Indicatars, vaiue techlques,
slesnroon techniques and designs for conferences of vahes clgrifin
Pigh.

fak 3: Handbaok for Christian Educators, A guide to the effective
ase uf valuey clar(4ication In eeliglous education settings, Cramire
tro priurity of valuas, thy theological bases of the methodaloy it
A1 1Catlons for parish renewal, 1iurgy and prager life,

¥itchel 1, Jorald and Stoal, Anlhiony, HASDBOOK OF STAFF SLviLameNr
mwmmwmwmmamuwmeWWMMMMl
T fonces, 1961,

M et guede T cresan o the THeld of fuian poldtion
Fraielpin b gl Yl el Lord ] l!‘i\lﬂlﬂt}. which
s crdieing white e G Leith in blach schools,

WL sbine o Al ted feras orad Golences, TEN LXERCISES FOR
TRAIRERS, WL 1965,

The exabL s (i s pachet ars esaeclally prepared for the hew
teacher o teatenr why bs 1 She process of tullding his repertolre
of destgn . The exercises Inclade: Cloar ond unclear qoals, abiiity
Lo follow sirertines,  poneesy aiif trasty voluteering, Linker Yoy,
ang who

Mithod )iy

barresyy Lo RGNS, Cgacational Bevelopmant, o,

149 axercise: amprise this aackage of dcbivity cargs for sensory
audringss, deavian, and ativity, The debivities were developed

and used ot o Mareay Roac shegl in Newton, Massachusetts for
high schorc students,

Carkauff, Kubbet R, THE ART OF SELPING - AN INTRODUCTION T0 LIFE
SKILLS,  Aser<uan Personnel ant widance Assoclation, 1973,

Paperoank bone descreibing the affctive ingredients comon to 1l
holpimg setatanwhiops, [f mybents the vodder in the kinds of
ki wirics he neads Lo he'y those who matler to him, Skit]
Instruction "> wbemding, respossizg, 1titiating, and communicating,

Casth o, Nlwig 4., WEFT il GG, Praeger, 1974,

Glori. Gaskiilo @seribes o ot haz tllows Systematica)ly and
nredictably % e deviloptent oF the whole childschis affective

1% well s me cumibive dimenytoreeataking account of his readiness
swaremess becel g wnll ag gf e o vhsponsthilities for cognitive
ind effactive Geveianmmt,

Uistedm, Trriatte. INTEOEheu 0T EONG BOR THE CLASSROON,
gttt 16,

Ty vuok-reavides o geide-i taahers who must encounter problems
G bty RSRTIORY IR b e - Lasyinghs, whatever the socfal, raclal,
of wsigba cimgosi Mg o che chgs memders,  Techaiques and
apprzihies e suggested: we st {Eica ton of Intergroup problems
and g iba sl ions,

Flynn, £1 rabe and LoFaso, Joir, RO DISCUSSION AS LEARMING
PROCESS, Paut st/ Newmen, 1377,

Booh ) ‘ourciiook, n enimllex. et for group discussion leaders
thige Provides wactica ! sssiesnce snd managment Lips for anyong
Who ety group discussiany, Offers suggestions for possible
problens. Mt can devadag within e groupt  comunication, lack of
partAeiial iy, SonfHIets, ot fhing Rom LG subject, ete, Provides
groyi orgamaniomal seagertns A must for conschentious group
Tmggors, ol 11012, Collogh. maduate Schooly and Adults,
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ot eyt e g and wye of st iy the
beabiotip iy aeades [-4y Collegey Sraduate Schoal, and Mults,

e, St Yo MM TGN DEYELORMENRY - A MARUAL ton
LOLCATORY ALLyn and Baron, 913,

iosirehetig by guthor abtye qulde Whal shuws how Lo Deproye

sy Bt rebalbatiy £anectontig and how S0 Tead L Intng e lom
Por athers b the Pleid, Peiredaral obfectives plapuing XY
ATt e g erces and rating sealey

C bt e reasurg RS perfemangy, g
et L reer o and In-sere e ede b,

whbh ety iarenhorsty tarkyea, Cavey,y Richatd, and B Her, Sardon,
O B LTS Callege Ontrance Cxamination Goard, 1973,

A arieliob of tedry gnd ergrifres in the decislon-making process
fur olaer students dnd adults who are faced with career, educational
or persond] declslons,  The quide dfscusses dectsfon-making princi
ples, ealuey <larificaton trategles, activities for achleveiont
cullvation, the deciding self, and applying declslon-making skidls,
High schon] and it leyuls,

sttty ainy SOCHER MG LD, MaomtHan, 1912

fabs 19 an waaningtlon ot the teacher«child relationship, fotus iy
an perglatent aregs of conflict. Sugqestions for the behavior of
the Ledsher are sympathy, fleetbility, sensitivity, 3 i) ingness
tu recognize Tonlings and Judge the situation, The author dampns
atrates In mmerous ensebles alternate ways of deallng with conmon
el tes Favorfng o Lanjuage of acceptance cver rejectfon,

sty wldred n, TEACHLRS Ay LEARNERS:  THE INTERACTIVE PROCESS
1 RIUEAT oY, Alyn ang tacon, 179,

This f5 cne of the st books for classroom teachers in the fleld
of buran cormuntcalion in the classraom, It contalny a min(tym
of theaty with the amohas s being placed on application,

Ganther, torrard, SEVGE SELAGATION BELOW YOUR MIND, Maemillan,
168,

A beatitul toob with accompanying pictures of each oxercise,
sunther detatls exercisey which help 4 person to wake up his
i Yang o thave maorclops are usetyl at the boginning of
Py el e tudenty up!

ety Beretl, rieschenbaon, Howard, and Slmon, Sidney B, ,
GLARTEYING YALULS PRI SUBJECT MATTERS APPLICATIONS FOR T
CLASSROCM,  Marger, 1973,

Enghasizes the need For the values level of teaching, b addition
to the facts level and the concepts level, Examples from twenty
different subject areas, Helps the tescher emphasize the very

avear b mabe Toarning rowarding, and e too ol ten wlssed; the
areas I lvimg personal quals and vabupy,

farris, Frank, GAES.  Eastern Cooperative Recreation School, 1966,

This book containg many very useful classroom qanes for establishing
raphorty breahing the fee, and butlding o sense of fun into the classe
enom env i ronment ,

Hawlayy Boburd C ) Stomy Stiney B,y and Beitton, 0.0, COMPOSTION

FOR PLRSUNAL GROWTI: vALUES CLARIE TCATION TIROUCH WRITING. Hart,
in,

Aruther “winfer™ for the classroon teacher! Fricograges value
clarffcatfon Urough personal weithng, By using ¢lover and
absorbing exercises, the Students are stimulated to exchange 1dess
through thefr own creative writims, Mhese writings give the
student an Instght fnto his own feelings as well o5 sharing fdcas
with others in the group, The book ncludes many excellent
strategles, spectfic suggestions and techniques, Proyides many
unusual stimli to Inspire creative congosition both written and
oral, Good for English classes, bul adaptable for all other
subjects,

HiNls, Christopher and Storo, Fobert 8., CONDUCT YOUR O AWAKENESS
SESSIONS, New Amerdean Libraty, Inc,, 1970,

Contatng stepeby-step Instructions for 80 baste psyehological,
Sensory, extrasaensory, and metaphysical games,

flo} 1ster, Burnard €. and Thompson, Deane C., GROEKING THE FUTURE,
PFlaun/Standard, 1973,

Amwhwmmwamsmwduwmm.Mm&MwMMme
of applicable science fiction and other provacative 1iterature 13
given at the end of each chapter to provide the basls for the diss
cussion suggestions, The use of sclence Hetion holps mve students
Into more creative thinking about the future and thelr responsibility
In that future,

Hulchingen, Helenq, MIXED BAG, Scott Forasman, 1970,

Destgned to elicit erotional rosponses from students, this book
includes photographs, paintings, cartoons, song Tyrics, poens,

ShOFY storfes, ate., an the thames of family, vlo{once. death,

race, and redlglon. Useful fn conjunction with 4 confluent approach
to hymanistic education,

Jongeward, Dorothy and Jares, Murfel, AINING W1TH PEOPLE - GROLP
EXERCISES IN TRANSACTIONAL AMALYSIS, AddisonsHesley Publishing
Company, 1973,

A workbonk of qroup exerclses in transaction analysds, 1t 1
designed 15 2 yroup-orlented training tool for raptd learning of
T principies,
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Scheanh, Jeffrey, MBIA IV vhLUE COUCATION: A CRITICAL BUIBE, Argus
Comnicatisns, 1970,
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“erge Brow has been working in afTective ebucation wiLh toth the
wniversity of California at Linta Barbari and [ealen Instivete as
oatt of 3 Ford fonidatioh peoject: This book containg & statebent
of 1he puFpdtes of the préject, entensive enasples of affective
techhiques and thele claseroon applications, and 4 series of personil
toentaries by tedchers Tavolved in the imua;t. The vections on
techigues and Whelr applicalions are F1110d with gmutal 188
for Ledchers wha wieh (o e:rsfﬁmt I 4 Chpter by Aron Hillma
i “Ont Duy in 4 High Scheal” ¥s pirticularly moying,

Cumings, Susan N, and Caroey, John J. COMMONICAT LN FOR EDUEAT 10N,
Inteat Lducatiunal Publishers, 1971,

Thi8 bk pivvides s\ills dor intreised compelence iv inferpersonal
comanicalion and view Lhis commtonce o clesely related to hman
routh and development, 1L conbines contest Fron general semintics,
sychaloy, grevg work, ond edutation L6 provide a conprebensive
weihed for Leathing comunication shills,

Ta3in, Joeh and Qfgmi, Lee, CLVIMLT TgRAPY O, Scionie o
Sehavitf Bads, 1310,

ThI8 18 4 vefy wieful caliction of articles reporting vew deveiop:
henls 1n the thewry, techiiqués, atd aiplicalion of Gstall Therapy.
OF spectal nterest Lo edvcalors are “Aager i the Rucking Onair:
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Center™ by Kalhering Ernis ind Sindra Nitchel ),

Fantinl, Rarig and eimtein, Cerald, MING WABAN SOAONLY Wik,
Hall, Rivert, M Niniten, 19,

Inis wall boo\, often overlosked, 15 prodibly one uf (he nast i
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